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ARTICLE INFO ABSTRACT
Article History This study was conducted to determine the reading pleasure of junior high school stu-
Submitted: dents through four indicators. The research was conducted with a total sample of 281
18 October 2020 students from grades VII, VIIL, and IX in junior high schools. The sampling technique
Revised: used was purposive sampling. The research design used is an explanatory design. The
22 June 2021 quantitative instrument in the form of a reading pleasure instrument consists of 40
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INTRODUCTION

Education in Indonesia prioritizes the formation of character, attitudes, and values in
society so that students have a sense of nationalism and a desire to compete on the international
stage (Sujana, 2019, p. 31). In reality, students' character in everyday life has not shown a good
adoption of the national character. According to Purnomo (2014, pp. 74-75), the concept of
character education in Indonesia is already beneficial, but the problem of poor student character
lies in the process of transverting the value. Whether or not the character of students in school is
very dependent on the teacher as a medium for transverting values as well as an example or role
model for students and parents as supervisors and mentors with more intensity to educate their
children's character at home (Purnomo, 2014, pp. 73-74). Also, according to Ramdhani (2014,
pp. 34-35), a person's character is influenced by interactions in everyday life. Whether or not
students' character needs supervision by teachers and parents so that students do not enter the
wrong association.
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According to Setiawan (2013, p. 55), the character is a way of thinking and behaving in so-
cial and everyday life. The pleasure of reading is a character that is closely related to academic
activities. The perception of reading pleasure is the habit of reading various readings that benefit
him (Hasan, 2010, p. 10). Thus, the character of reading pleasure is a habit of liking reading activ-
ities that are manifested through ways of thinking and behaving in everyday life so that they be-
nefit themselves. This reading pleasure character is included in 18 characters that are applied at
the basic education level (Ningsih et al., 20106, p. 231). The application of character education is
strengthened by Hasan (2010) through a book of training materials for the development of na-
tional character and culture education published by the Ministry of National Education of the
Republic of Indonesia. This book is also the basis for this research because, based on the book,
the character of the pleasure of reading needs to be applied in learning in junior high schools;
besides, reading activities are never separated from learning activities.

In academic activities, reading is an exercise that is needed and always exists (Acheaw,
2016, p. 214). Reading activities that are not limited to fiction and non-fiction show that a student
has a good reading pleasure (Clark & Rumbold, 2006, p. 7). According to Alexander and Jarman
(2018, p. 78), the reading pleasure shows a person's mood and personal preferences. The mood is
determined by attitudes (Elen et al., 2013, p. 922) and views or perceptions of something (Zadra
& Clore, 2011). Meanwhile, the personal preferences to be achieved in this study are students'
reading preferences. General attitudes towards reading, reading preferences, students' views on
the effects of reading on their abilities, and negative views on reading are indicators that need to
be explored in order to find out how much fun reading junior high school students have. The im-
portance of tracking these indicators is in order to find out how happy reading students in junior
high school are.

In today's era, obtaining information is an obligation so as not to be left behind by others; a
way that can be done to obtain information is by reading (Rahadian et al., 2014, p. 28). Howard
(2011, pp. 53-54) divides the positive impact of students' reading pleasure into several perspec-
tives, including educational perspectives, social perspectives, and personal perspectives. The posi-
tive impact from an educational perspective is to help improve literacy and thinking skills and to
help young people clarify and explore career goals. From a social perspective, the pleasure of
reading helps young teens understand historical and current events, helps them develop compas-
sion and empathy, empowers them to develop and act on their beliefs, and helps them under-
stand the consequences of risky behavior. From a personal perspective, the benefits of pleasure
reading for teens are entertainment, relaxation, reassurance, creative release, and a means of es-
cape. Meanwhile, according to Ikawati (2013, p. 11), the negative impact of reading does not exist
in the aspect of science since reading is the key to basic knowledge. Thus, considering there is no
negative impact of reading in learning activities, the character of reading pleasure needs to be im-
proved in various aspects of learning. Improving the character of the pleasure of reading requires
efforts from the government, schools, librarians, and the community (Kasiyun, 2015, pp. 86-89).

The efforts made by the Indonesian government in the field of education and culture so
schools can apply the character of reading pleasure, one of which is the School Literacy Move-
ment (Gerakan Literasi Sekolah) program through the guidebook for the school literacy movement
in junior high schools (Retnaningdiyah et al., 2016). It should be underlined that the literacy pro-
gram aims to make students able to understand the contents of the reading well or improve stu-
dents' reading skills, but in the process, they need to apply the character of reading pleasure. The
literacy program is carried out by getting used to reading 15 minutes before studying. The gov-
ernment and schools feel that the literacy movement is not optimally implemented. The reason is
based on the opinion of Widodo (2020, p. 15), teachers in junior high schools do not understand
the essence of doing the program, and in its application, it is not socialized by related parties,
even though the goal is to improve the character and character of students. Thus, for the char-
acter of reading pleasure can increase, the government needs to seriously maximize its programs
to increase the character of reading pleasure in students in schools.
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Apart from the government, schools play a role in increasing the students' reading pleasure.
According to Dewayani (2018, p. 4), schools need to increase intrinsic motivation to read com-
pared to extrinsic motivation through the provision of various reading sources, a school environ-
ment that is rich in reading, quality and variety of reading sources, various reading activity pro-
grams, facilitating student reading clubs, and teachers participating likes and exemplifies reading
activities at school. According to Syamsuri et al. (2020, p. 149), what generally results in students
not having enough pleasure in reading them is that schools do not make good use of the library.
Some things the principal can do, according to Sriwahyuni (2018, pp. 175-177), are to become
role models for students by visiting the library to read, directing teachers to take advantage of
learning activities in the library, rewarding students who diligently borrow books and visit the
library, increasing the collection of books in the library, paying attention to the convenience of
the library for students, and fostering librarians with seminars and upgrading activities.

Increasing students 'reading pleasure is not only school and government assignments, but
students' parents must cultivate the pleasure of reading for their children. However, according to
Tahmidaten and Krismanto (2019), the culture of turning off television from six to nine at night
and replacing it with reading activities only occurs in a small part of society. According to Lilawati
(2020, p. 555), a culture like this is less attractive due to the parents' level of education. In general,
parents with at least a high school education are willing to implement reading activities at home,
while parents who are not educated or below secondary school do not apply it. This is crucial be-
cause the students’ parents have different levels of education, so the need to educate the students’
parents to implement reading activities at home is something that is very much needed today.

The role of the teacher as an educator is expected to be able to change the character of stu-
dents who do not like reading to like reading. This aims to improve students' ability to undet-
stand subjects and change their attitudes in everyday life for the better. To improve the character
of reading pleasure, teachers must be able to provide good role models for students to imitate
and make students aware of the importance of reading (Aulawi, 2012, p. 126). Also, to increase
students' reading pleasure, habituation must be done from an early age, when children begin to
speak and understand what they are saying (Artana, 2016, p. 11). Then what the teacher does to
improve the character of the pleasure of reading is to motivate students to realize the importance
of reading (Halidjah, 2011). Students really need a good understanding of the concepts taught by
their teachers. Therefore, students must have a character who likes reading in learning activities.

Some of the results of previous research on reading pleasure include research by Alexander
and Jarman (2018), showing that the pleasure of reading non-fiction in science is a good source
of pleasure for students. Research by Gilbert and Fister (2011, p. 490), with the results of a sur-
vey of academic librarians and a small number of college writing instructors, said that students
enjoy reading for pleasure much more than previous reports indicate. Research by Clark and
Rumbold (20006, p. 24) found that this overview has shown that reading for pleasure offers many
benefits and that encouraging a love of reading, besides, good intrinsic motivation to read is a
desirable goal. Research of Garces-Bacsal et al. (2018), with the results that teachers who are
identified as unfaithful readers can provide strategies to motivate their students to read, teachers
who identify themselves as unfaithful readers can enumerate strategies that can promote more
engaged reading, and teachers who identify as unfaithful readers can provide literacy learning
practices that are deemed useful in promoting reading engagement. Based on the results of prev-
ious studies that are similar, no one has examined the context of evaluating the reading pleasure
characters in junior high school. Several previous studies used different methods and models in
measuring reading pleasure. Thus, with this statement, this evaluation research is feasible to know
how much fun reading students in junior high school are.

METHOD
This research was conducted at state junior high school (sekolah menengah pertama negeri or

SMPN) 19 Jambi City with a sample of 145 students and SMP Adhyaksa 1 Jambi City with a sam-
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ple of 136 students from VII, VIII, & IX classes, so the total sample collected from the two
schools was 281 students. The purposive sampling technique used in this study is based on Gay
et al. (2012, p. 141) that purposive sampling is a sampling technique that focuses on the knowl-
edge and experience of the researchers towards the research sample, which is believed to repre-
sent the population. The schools were chosen because the number of students was adequate and
the learning resources of students were sufficient. This research is a mixed-methods study with
an explanatory sequential design; a mixed-method design carried out in two stages of research,
namely quantitative data collection, quantitative data analysis, formulating the results of quan-
titative data analysis, followed by qualitative data collection, then interpreting the results of the
study.

The qualitative data collection instrument consisted of interview sheets that were used to
obtain in-depth data about the reading pleasures of students in junior high schools. The questions
in the interview were conducted in a semi-structured manner (Kumar, 2011, p. 145). Researchers
interviewed in SMPN 19 Jambi City and SMP Adhyaksa, and chose to interview two teachers per
school with a total sample of four teachers, one head of library administrators per school with the
total sample are two of the head of library administrators, and five students per schools with the
total sample are ten students. Researchers chose to interview to teachers because teachers as
people who interact and observe students while in class, library administrators as people who
manage library administration, and ten randomly selected students. The quantitative data collec-
tion instrument used to determine students' reading pleasure in this study was a questionnaire
consisting of four indicators, including attitudes towards reading, student reading preferences, the
effect of reading on students' abilities, and students' negative views on reading. The questionnaitre
used was adapted from Ogeyik & Akyay (2009, pp. 74—76) research with a total of 40 statements.
The questionnaire used in this study is a five-scale questionnaire: Strongly Agree given a score of
5; Agree is given a score of 4; Neutral was given a score of 3; Disagree is given a score of 2, and
Strongly Disagree given a score of 1. The distribution of per-indicator statements on the ques-
tionnaire is shown in Table 1.

Table 1. Indicators and Distribution Statements of Reading Pleasure

. Total of Statement
Indicators Num. of Statement Items

Items
General attitude toward reading 1,6,9,17, 18, 20, 25, 26, 39, 40 10
Student reading preferences 2,4,7,12,13, 15,19, 22, 24, 29, 31, 34, 38 13
The effect of reading on students' abilities 5,8, 11, 16, 21, 27, 30, 32, 33, 36, 10
Students' negative views of reading 3,10, 14, 23, 28, 35, 37 7
Total Items 40

Table 2. Interval of General Attitude Toward Reading

Interval Category
10-18 Strongly disagree
18.1-26 Disagree
26.1 - 34 Neutral
34.1 - 42 Agree
42.1-50 Strongly agree

Table 3. Interval of Student Reading Preferences

Interval Category

13-23.4 Strongly disagree
23.5-33.8 Disagree
33.9-44.2 Neutral
44.3 — 54.6 Agree

54.7 — 65 Strongly agree
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Table 4. Interval of the Effect of Reading on Students' Abilities

Interval Category
10-18 Strongly disagree
18.1-26 Disagree
26.1—34 Neutral
34.1-42 Agree
42.1-50 Strongly agree

Table 5. Interval of Students' Negative Views of Reading

Interval Category

7-12.6 Strongly disagree
12.7-18.2 Disagree
18.3-23.8 Neutral
23.9-29.4 Agree

29.5-35 Strongly agree

The quantitative data processing technique uses descriptive statistics to analyze data by
describing the data collected as it is without intending to make general conclusions or generaliza-
tions (Muchson, 2017). In this study, data were processed by IBM SPSS statistics. The percentage
of quantitative data obtained is searched for then expressed in several categories according to the
predetermined intervals for each indicator, as presented in Table 2, Table 3, Table 4, and Table 5.

FINDINGS AND DISCUSSION

In this study, the researchers looked at reading pleasure levels for students in junior high
school using four indicators of reading pleasures, including attitudes towards reading, students'
reading preferences, the effect of reading on students' abilities, and students' negative views of
reading. The results of data analysis on attitudes towards reading indicators are shown in Table 6.

Table 6. Descriptive Statistics of General Attitude Toward Reading

No. Statistical Description Value
1. Std. Deviation 4.93
2. Mean 33.5
3. Mode 32
4, Median 34
5. Max 46
6. Min 20
7. Total 281

Based on Table 06, the statistical description of the indicators of attitudes towards reading
shows that for obtaining a numerical score of 281 respondents by producing valid data, the min-
imum value is 20 and the maximum value is 46 with an average of 33.5, median 34, mode 32 and
with a standard deviation of 4.93. To find out students' tendency to choose answers to strongly
disagree, disagree, neutral, agree, and strongly agree, an interval score is needed to differentiate
them, which in this case can be seen in Table 7.

Table 7. General Attitude Toward Reading

Interval Category Total %
10-18 Strongly disagree 0 0
18.1-26 Disagree 29 10.3
26.1 - 34 Neutral 136 48.3
34.1-42 Agree 108 38.4
42.1-50 Strongly agree 8 2.8

Total 281 100
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Based on the calculated statistical results, it was found that 48.3% of students answered
neutral, 38.6% answered they agree, 10.3% answered they disagree, 2.8% answered strongly
agreed, and 0% answered strongly disagree. From the results of this percentage, it can be seen
that the highest percentage is held by neutral answers, namely 48.3%. Nevertheless, the statistic-
ally quite high result was also held by agreeing answers, namely 38.6%. From the results of this
percentage, it can be seen that most students are neutral because the neutral percentage tends to
agree, so some students also agree to have a positive attitude. Even so, still in percentage terms,
the attitude of the students was neutral.

Based on the comparison between mode and median, it is known that the value of mode <
median, so most students' answers, namely 32, are still below the middle value of the data but are
still included in the neutral interval, namely 26.1-34. While the comparison between the mean and
median is known that the median > means, then the students' average answers are still below the
middle value of the data but are still included in the neutral interval 26.1-34. Based on the stan-
dard deviation, the general attitude towards reading is at the lowest data distribution, namely 4.93
compared to other indicators.

From the data that has been analyzed, it can be concluded that the general attitude towards
reading students is that they are still doubtful because they are at neutral intervals. According to
Khir et al. (2019, p. 94), attitudes towards reading can be influenced by motivation from within
and outside oneself. The influence from within comes from the experience of reading, while
from outside, for example, from the teacher. According to Nootens et al. (2019, p. 9), attitudes
towards reading in junior high school students are not as good as when students are still in
elementary school. This cannot be denied because the higher the school level, the higher the level
of reading skills students must master (Kholiq & Luthfiyati, 2018, p. 3). After getting the general
attitudes towards reading, the researchers then analyzed the reading preference indicators that
showed the students' preferences for various types of reading. The data that the researchers got
were then processed and inputted into Table 8.

Table 8. Descriptive Statistics of Students Reading Preferences

No. Statistical Description Value
1. Std. Deviation 6.82
2. Mean 42.7
3. Mode 39
4, Median 43
5. Max 58
6. Min 18
7. Total 281

Based on Table 8, the statistical description of the student's reading preference indicator
shows that for the acquisition of numerical scores from 145 respondents by producing valid data,
the minimum value is 18 and the maximum value is 58 with an average of 42.7, a median of 43,
mode 39.00 and with a standard deviation of 6.82. To find out students' tendency to choose an-
swers to strongly disagree, disagree, neutral, agree, and strongly agree, an interval score is needed
to differentiate them, which in this case can be seen in Table 9.

Table 9. Students Reading Preferences

Interval Category Total %
13-23.4 Strongly disagree 4 1.4
23.5-33.8 Disagree 13 4.6
33.9-44.2 Neutral 153 54.4
44.30 - 54.6 Agree 99 35.2
54.7 - 65 Strongly agree 12 4.3
Total 281 100
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Based on the calculated statistical results, it was found that 54.5% of students answered
neutral, 35.2% of students answered they agreed, 4.8% of students answered strongly agree, 4.1%
of students answered disagree, and 1.4% of students answered strongly disagreed. From these
statistical data, it can be seen that neutral answers of 54.5% hold the highest percentage, and the
second-highest percentage is held by agreeing to answers with a percentage of 35.2%. Based on
these results, it can be seen that most students answered neutral, and some students answered
agreed. However, because the neutral percentage is above 50%, it can be ascertained that stu-
dents are still neutral about their reading preferences.

Based on the comparison of the mean and median data, it is known that the middle value is
greater than the average. However, the mean results are still in the neutral interval, namely 33.9-
44.2. Then the comparison of mode and median data shows that the mode data is smaller than
the median, but the mode data is still in the neutral interval, namely 33.9-44.2. Based on the
standard deviation results, namely 6.82, which is the highest value among other indicators, then
the distribution of reading preference data is the widest compared to other indicators. Thus, it is
known that students' answers to reading preferences are the most varied because many students
have different opinions. Besides, it is evidenced by a minimum value of 18 and a max of 58. Even
so, it can still be concluded that overall student reading preferences are still neutral or students
are still in doubt to prioritize reading. Reading preferences are currently starting to experience a
shift from conventional to digital, so that libraries in schools must be ready for this (Munandar &
Irwansyah, 2019, p. 95). Almost all types of reading are now starting to move from conventional
models to digital models so that students' reading preferences have begun to change (Singer &
Alexander, 2017, p. 12). This research is different from the research we did, especially in general
we saw from the type of reading, for example, digital or printed scientific reading, digital or print-
ed novel reading, so we did not differentiate between digital or print.

Table 10. Descriptive Statistics of the Effect of Reading on Students' Abilities

No. Statistical Description Value
1. Std. Deviation 5.92
2. Mean 37.7
3. Mode 36
4, Median 37
5. Max 50
6. Min 20
7. Total 281

Based on Table 10, the statistical description of the effect of reading indicators on students'
abilities shows that for obtaining numerical scores from 281 respondents by producing valid data,
the minimum value is 20 and the maximum value is 50 with an average of 37.7, median 37, mode
36 and with a standard deviation of 5.92. To find out students' tendency to choose answers to
strongly disagree, disagree, neutral, agree, and strongly agree, an interval score is needed to differ-
entiate them, which in this case can be seen in Table 11.

Table 11. The Effect of Reading on Students' Abilities

Interval Category Total %o
10-18 Strongly disagree 0 0
18.1-26 Disagree 8 2.8
26.1-34 Neutral 71 25,5
34.1 - 42 Agree 136 48.3
42.1-50 Strongly agree 66 23.4

Total 281 100

Based on the calculated statistical results, it is known that 48.3% of students answered
agree, 25.5% of students answered neutral, 23.4% of students answered strongly agree, 2.8% of
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students answered disagree, and 0% of students answered strongly disagree. From this data, it is
known that the highest percentage of answers is agreed, which is equal to 48.3%, the second-
highest answer is neutral at 25.5%, and the third-highest answer is strongly agree, at 23.4%. From
these results, it is known that students agree and strongly agree to have a total value of 71.7%.
From these data, students know that reading has an effect on their abilities.

From the comparison between mode and median, it is known that mode < median, so the
highest number of student choices is smaller than the middle value, but the mode is still at the
agree interval, namely 34.1-42. From the comparison of the mean and median, it is known that
the mean > median, then the average number of answers that students choose is greater than the
middle value, and the mean is still at the agreed interval, namely 34.1-42. From the standard
deviation, it is known that the data distribution is the second highest compared to other indi-
cators. This can be seen from the min value of 20 and the max of 50. From the statistical results
that have been analyzed, it can be concluded that students agree that reading affects their ability.

Table 12. Descriptive Statistics Students' Negative Views of Reading

No. Statistical Description Value
1. Std. Deviation 5.22
2. Mean 16.5
3. Mode 19
4, Median 17
5. Max 28
6. Min 7
7. Total 281

Based on Table 12, regarding the statistical descriptions of students' negative view indica-
tors towards reading, it shows that for the acquisition of numerical scores from 145 respondents
by producing valid data, the minimum value is 20 and the maximum value is 50 with an average
of 37.7, median 37, mode 36 and with a standard deviation of 5.92. To find out students' tenden-
cy to choose answers to strongly disagree, disagree, neutral, agree, and strongly agree, an interval
score is needed to differentiate them, which in this case can be seen in Table 13.

Table 13. Students' Negative Views of Reading

Interval Category Total %
7-12.6 Strongly disagree 64 22.8
12.7-18.2 Disagtee 110 39.3
18.3-23.8 Neutral 78 27.6
23.9-29.4 Agree 29 10.3

29.5-35 Strongly agree 0 0
Total 281 100

Based on the calculated statistical results, 39.3% of students answered disagree, 27.6% of
students answered neutral, 22.8% of students answered strongly disagree, 10.3% of students an-
swered agreed, and 0% of students answered strongly agree. From these data, it is known that the
highest percentage disagrees at 39.3%, the second-highest is neutral at 27.6%, and the third-
highest is strongly disagreed at 22.8%. Thus, from the percentage, it is known that students do
not agree to have a negative view of reading. Based on the comparison of the mean and median,
the median > mean, but the mean interval is in disagreement, namely 12.7-18.2. Based on the
comparison between mode and median, it is known that mode > median, but the mode is still at
the disagree interval, namely 12.7-18.2. Based on the results of the standard deviations, the data
distribution is the third-highest compared to other indicators. This can be seen from the mini-
mum of 7 and the max of 28. From the statistical results, students do not agree to have a negative
view of reading. Furthermore, the researchers conducted interviews with four of the teachers
from two schools, two of the head of the library, and six students with the following results.
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Teacher Interview

Interviews with four junior high school teachers were conducted to find out whether there
was an attempt by the teacher to instruct students to read and use school book literature as
scientific reference material. The researchers asked whether, after the learning activities, students
were instructed to repeat reading the material that had been taught independently at home? The
whole teacher answered yes. After learning, the students were instructed to repeat reading at
home so that they could understand more about the material being taught. Furthermore, the re-
searchers asked, Do students have more than one reading source? The entire sample of teachers
answered yes. Some students have one or more books as a reading source because the school
provides one textbook. The rest get it from borrowing as an additional reference. Then the re-
searchers asked, Do students provide theories based on clear sources during discussion forums?
The entire sample of teachers answered that most of the students had clear sources, namely from
available reading books and some from the internet. Do you require students to read books? The
teacher replied that he required students to read books at home. Based on the results of inter-
views with junior high school teachers, it can be seen that the teacher instructs students to repeat
the material that has been taught independently at home so that there is an effort from the teach-
er to keep students reading at home. Students also use reading sources in the form of the same
textbooks during the learning activities. The teacher also allows books from various sources, and
the teacher also allows students to use reading sources obtained from the internet. It can be con-
cluded that the teacher makes efforts to support students to enjoy reading.

Head of Librarian Interview

Interviews with the head of the library are intended to determine the frequency of bor-
rowing books every day, student activities in the library, and the purpose of students coming to
the library. Researchers conducted interviews with two heads of libraries from private and public
junior high schools, Do many students borrow books every day? The head of the SMP Negeri
library said that there were a lot of books, about 50 reading books, while the head of the private
SMP library also answered that many students borrow books every day. What do students gen-
erally do when they are in the library? The head of the public junior high school library replied,
Students usually use the library to read and borrow books, while the head of the private SMP
libraries answered that there are students who come just to sit around, but most students come
and read books. Do students mostly come to the library because they are told by their teachers or
because of their own wishes? The head of public and private junior high school libraries had a
similar answer, namely that their teachers asked some to go to the library and because of their
own wishes, but mostly because of their own wishes. It can be concluded that the number of
library enthusiasts can be said to be large. This shows that student enthusiasm in supporting read-
ing habits is very high. Also, students generally come to the library to read and borrow books.
Some are ordered by the teacher and from their own wishes.

Students Interview

Interviews with ten students were intended to determine the level of students' reading
pleasure. From the results of the interviews conducted, the researchers asked, Do you often read
books before learning starts, and why do you do that? The results that the researchers got from
ten students were nine students who often read and one who rarely read before learning began.
Students who answered often said that because the purpose of reading was to increase knowledge
and to improve the ability of their subject areas, while one student rarely mentioned it because
there were other activities which he thought were more important. Then the researchers asked,
Do you like reading more than one subject book? All students answered that they liked reading
more than one subject book. Then the researchers asked, Did you make the library a source of
reading material? Of the ten students, it turned out that six students made the library a place to
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find reading material while four students did not use the library as a reading source, so the re-
searchers asked why? Students who use the library as a place to find reading material say that
libraries are fun because they can focus, have a comfortable atmosphere, and have interesting
books. Meanwhile, students who did not use the library as a place to find reading sources re-
vealed that the location of the library was far from home, they were afraid of being fined for
returning the books for a long time, they were afraid that the books were lost, and students felt
happier to look for reading on the internet. Based on the results of interviews with ten students,
students read quite often. Students read books from school and internet sources. Four students
did not make the library a place to find reading material because of their fear of going to the
library and the difficult conditions to go to the library. It can be concluded that most students
have a positive view of reading and enjoy reading.

CONCLUSION

The results of this study indicate that reading pleasure for students of junior high schools.
They are quite good, although it is still not optimal, in terms of four indicators, including atti-
tudes towards reading which indicate students are still neutral. These students' reading prefer-
ences indicate students are still neutral for having reading preferences, the effects of reading on
students "abilities showed a fairly good view of reading. Students' negative views on reading show
that the results of students did not view reading as a negative activity. The result of interviews
with students indicates that students have positive views on reading to develop their abilities in
learning, and students consider reading is a very important activity. The teachet's application of
reading pleasure at school is good because there is an attempt to instruct students to read books
at home at the end of each lesson. Moreover, based on the results of interviews with the head of
the library, students are enthusiastic and happy to read and borrow books from the library be-
cause of their own desires. This statement is supported by the statement of a student who fre-
quently visits the library. This result was evidenced by students who actively read and borrowed
books from the library and students who took the initiative to use more than one sourcebook in
learning. The role of teachers and adequate school facilities such as libraries is a supporting factor
in cultivating a character who likes reading in junior high school.
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