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INTRODUCTION 

Learning evaluation is a crucial part of the learning process. Evaluation is used to measure 
the achievement of learning objectives based on the process undertaken. Evaluation is the 
measurement of student learning outcomes or achievement (Maryadi, 2015). Thus, evaluation 
is crucial for determining the extent to which students have achieved the learning objectives. 

Learning achievement is also assessed through social studies learning outcomes on 
national cultural diversity. This is crucial because Indonesia is a culturally rich country, and this 
is a significant concern, especially for elementary school students. It is clear that social studies 
learning fosters a love of national culture and upholds the concept of diversity as good citizens, 
in line with the intended learning objectives of social studies. Ilmu Pengetahuan Alam dan Sosial  
(IPAS) combines natural sciences (IPA) and social sciences (IPS) in implementing the Merdeka 
Curriculum. It is one of the subjects that can support character, competence, and literacy in 
21st-century education. The Education Curriculum and Assessment Standards Agency (2024) 
explains that natural and social sciences are sciences that discuss living and non-living things in 
the universe and their interactions, and discuss human life as individuals and social beings who 
interact directly with their social environment. Social studies instruction provides opportunities 
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This research developed socio-cultural literacy test items integrated with a deep 
learning approach for fifth-grade elementary school students. The study involved 
analyzing potential and problems, collecting data and information, developing a 
design, revising the design, finalizing the draft, testing, analyzing, and reporting. 
Validation was conducted by six experts, two each in the material, language, and 
construction aspects. Validity based on Aiken's V-value for the material aspect was 
0.625-1, indicating a moderate interpretation and very high validity. The language 
aspect had a value of 0.65-0.75, indicating a moderate interpretation, and the 
construction aspect had a value of 0.75-1, indicating a very valid interpretation. 
Interrater reliability for the material aspect averaged 79%, classified as strong; the 
language aspect averaged 89%, and the construction aspect averaged 89%, classified 
as near perfect. The instrument was administered to 25 fifth-grade students and 
empirically tested in SPSS version 29. Items 1 and 2 were invalid, items 3-15 were 
highly valid and very highly valid. The reliability was 0.909, a very high value. The 
difficulty index for items 1-6 was easy, and items 7-15 were moderate. The 
discrimination power of items 1 and 2 was poor; item 3 was moderate. Items 4, 8, 9, 
10, 12, and 13 were classified as very good, and items 5, 6, 7, 14, and 15 were classified 
as good. Therefore, based on the empirical test results, the developed instrument met 
the requirements for content validity and was suitable for use.  
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to develop concepts of thought grounded in students' social realities, enabling them to think 
critically and solve problems effectively (Candra, 2019). The study of national cultural diversity 
is an important topic in social studies, as regulated in the Decree of the Head of Education 
Curriculum and Assessment Standards Agency No. 32 of 2024. This instruction aims to enable 
students to understand culture within their social context and to apply this sociocultural 
understanding to develop them into good citizens, in line with the objectives of social studies 
teaching. This aligns with the essence of social studies teaching, as articulated by Sulaiman 
(2022), which aims to help students develop the knowledge, attitudes, values, and skills necessary 
to address social problems, participate in society, and become good citizens. 

Furthermore, the Decree of the Head of Education Curriculum and Assessment 
Standards Agency No. 32 of 2024 emphasizes the importance of mastering social skills, 
understanding cultural diversity, and participating in social activities. This integration creates 
contextual and practical learning that emphasizes not only cognitive aspects but also fosters 
sociocultural participation. The Education Curriculum and Assessment Standards Agency 
(2024) also lists the learning outcomes (capaian pembelajaran or CP) for phase C of grade V, 
namely that students can recognize national cultural diversity linked to the context of diversity. 
From this, it is expected that students will develop an understanding of the importance of 
maintaining national cultural diversity and recognize various ways of preserving national culture, 
both through concrete actions in daily life and through conceptual understanding. The learning 
process must also teach students a deep understanding. Komariyah (2025) found that teachers' 
understanding of how to implement deep learning-based social studies instruction remains low. 
In fact, Mu'ti (2025) stated that deep learning is an approach that engages students through fun, 
conscious, and meaningful learning, leading to an understanding that is not merely abstract 
conceptual knowledge. Therefore, deep learning is important for teachers to implement to 
provide a more comprehensive education in the classroom, including in social studies. 

To achieve these CPs and, in line with the characteristics of science, instill a love of 
national culture, teachers play an important role in the social studies learning process by using 
test questions to assess students' achievement of learning outcomes. The development of social 
studies learning evaluation questions has been frequently carried out, including at the elementary 
school level. Fadhilaturrahmi and Ananda (2017) developed a social studies learning evaluation 
test instrument that yielded test results using a two-dimensional Bloom's taxonomy and was 
validated and reliable, used to measure learning outcomes. Putri et al. (2023) developed a social 
studies learning outcome test instrument in the higher-order thinking skills (HOTS) category. 
Moreover, Putra (2022) developed social studies learning evaluation questions with the Science, 
Technology, Engineering, Arts, and Mathematics (STEAM) approach. Darmayanti et al. (2021) 
developed a social studies learning outcome instrument. Nardjosoeripto et al. (2017) developed 
an online social studies learning evaluation tool based on Classmaker. Not only is social studies 
learning evaluation used to measure cognitive knowledge, but value-based social studies learning 
evaluation has also been done, among others, by Naila (2023). Furthermore, Basri (2017) 
developed evaluations grounded in character education and multiculturalism. However, no 
specific test instrument has been developed to assess the socio-cultural literacy of fifth-grade 
elementary school students. Besides, teachers continue to struggle to develop assessment 
instruments using a deep learning approach. This is supported by Rosmiati et al. (2025), who 
suggest that training is needed for teachers in developing deep learning assessment instruments 
and state that teachers need to master test development, test usage, measurement principles and 
techniques, assessment of learning outcomes, and assigning values to the information obtained 
to make objective decisions. These assessment activities should be conducted based on the 
principle that assessments of student learning outcomes are intended as corrective feedback for 
both students and teachers, with the results obtained increasing student interest and motivation 
to achieve even better learning outcomes. However, there is no specific test instrument that 
measures socio-cultural literacy integrated with deep learning for fifth-grade elementary school 
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students. This research uses a deep learning approach to support in-depth learning, facilitating 
students' attainment of deep understanding through the principles of joyful, meaningful, and 
mindful learning. By developing a socio-cultural literacy test integrated with the deep learning 
approach, students can gain a deeper understanding of the learning material they are studying. 

RESEARCH METHOD 

Research Method 

This research is a research and development (R&D) according to Borg and Gall (1989), 
with steps including analysis of potential and problems, data and information collection, product 
design, design validation, design revision, final draft, trial, analysis, and reporting. This research 
uses quantitative descriptive analysis. Data were obtained through expert judgment by six 
experts (two on material aspects, two on language aspects, and two on construction aspects), as 
well as from the results of the trial of the socio-cultural literacy test. The test developed contains 
15 multiple-choice questions containing socio-cultural literacy indicators. The logical feasibility 
of the evaluation test was established through expert validation, and its empirical feasibility was 
established through a trial conducted by 25 students. Then, data analysis was carried out using 
SPSS Version 29 with the following stages: 

 
SPSS Version 29            Validity             Reliability             Difficulty Index             Discrimination Power 

 
Validity or logical feasibility encompasses material, construction, and language aspects. 

To determine the level of expert agreement, the researchers used the Aiken V formula as shown 
in Formula (1), in which s = r – lo, r = Score given by an expert, lo = Lowest validity assessment 
score, c = Highest validity assessment score, n = Number of experts (Wasidi, 2020, p. 65). 

 

V = 
∑ 𝒔

𝒏 (𝒄−𝟏)
 ……………………….. (1) 

                                                                                             

𝐼𝑛𝑡𝑒𝑟 − 𝑟𝑎𝑡𝑒𝑟 𝑟𝑒𝑙𝑖𝑎𝑏𝑖𝑙𝑖𝑡𝑦 =
Number of both raters′agreement

Number of statements
𝑥100% ……………. (2) 

 
The approach to testing logical reliability in this study uses the inter-rater reliability 

calculation using Formula (2) (McHugh, 2012, p. 279). Empirical validity or feasibility 
encompasses the discrimination power, difficulty, reliability, and validity of the empirical test 
items in the developed questions. The technique used to measure the validity of the socio-
cultural literacy test instrument is the product-moment correlation technique (Winarni, 2018, p. 
116) with the following Formula (3): 
 

𝑟𝑥𝑦 =
𝑁 ∑ 𝑋𝑌−(∑X)(∑Y)

√{∑𝑋2− (∑𝑋)2}{𝑁∑𝑌2−(∑𝑌)2}
 ………………………… (3) 

 
Reliability is the extent to which an instrument can be trusted as a data-collection tool 

(Winarni, 2018, p. 137). Reliability is measured using the Cronbach's Alpha formula as presented 

in Formula (4), in which r11 = item’s reliability coefficient, K = number of test items, ∑ 𝜎𝑏
2 = 

number of test item variants, and 𝜎𝑡
2 = total of variants. The criterion is that if r11 > rtable, it is 

reliable, and if r11 > rtable, it is unreliable. 
 

r11=[
k

k−1
] [1 −  

∑ 𝜎𝑏
2

𝜎𝑡
2 ] ………………………….. (4) 
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The test difficulty level should be balanced or moderate. This balance means having 
questions that are relatively easy, moderate, and difficult. The difficulty level is assessed based 
on the student's ability to answer, not from the test maker's perspective. A crucial issue in 
evaluating difficulty is determining the proportions and criteria for classifying questions as easy, 
moderate, or complex. The difficulty index is expressed as P (Winarni, 2018, p. 137) using the 
following Formula (5), in which P = difficulty index. 

 

P = 
𝑀𝑒𝑎𝑛

𝑀𝑎𝑥𝑖𝑚𝑢𝑚 𝑆𝑐𝑜𝑟𝑒
 ……….……………….. (5) 

 
The discrimination power of a test is its ability to distinguish intelligent from less 

intelligent subjects. Formula (6) is used to determine the discrimination power (DP) of test items 
(Winarni, 2018, p. 137), where A = number of test participants, JA = number of participants in 
the upper group, JB = number of participants in the lower group, JBA= number of participants 
in the upper group who answered correctly, and JBB = number of participants in the lower 
group who answered correctly. 

 

DP = 
JB𝐴

J𝐴
 - 

JB𝐵

J𝐵
 ……………………………….. (6) 

 
The initial stage involved analyzing potential and problems. This stage identified the initial 

problem, namely the lack of test instruments capable of measuring students' socio-cultural 
literacy that teachers could use to demonstrate representative student abilities. 

 
Next, data and information were collected. This stage involved collecting data on socio-

cultural literacy indicators to develop a test and aligning them with the learning materials, 
learning outcomes, and classroom learning objectives. The integrated learning material on 
national cultural diversity aligns with the Grade V learning outcomes set by the Education 
Curriculum and Assessment Standards Agency (2024), namely that students should be able to 
recognize national cultural diversity in its diverse contexts. According to Juwita et al. (2021), the 
sociocultural literacy indicators developed in the sociocultural literacy test instrument are: the 
ability to recognize, respond, reflect, evaluate, and create knowledge/action plans related to 
tolerance. Furthermore, the SOLO taxonomy proposed by Biggs and Collis (1982) is applied in 
accordance with the deep learning approach, namely, to the pre-structural, uni-structural, multi-
structural, relational, and extended abstract levels. Therefore, learning outcomes are measured 
by students' abilities to understand, apply, and evaluate. 

Table 1. Grid of Socio-Cultural Literacy Test Items 

Socio-Cultural 
Literacy 

Indicators 

Learning 
Achievement 

Test Indicator 
Test 

Items 

Ability to know, 
respond, reflect, 
evaluate, and create 
knowledge/action 
plans related to 
tolerance 

Students can 
recognize the 
diversity of 
national 
culture, which 
is linked to the 
context of 
diversity. 

Students learn about the types of national culture 
presented through images as stimuli. 

1, 2, 3 

Students can respond to cultural diversity with tolerance 
when presented with statements as stimuli. 

4, 5, 6 

Students can reflect on solutions to social problems in 
addressing national cultural diversity. 

7, 8, 9 

Students can evaluate appropriate attitudes toward 
national cultural diversity. 

10, 11, 12 

Students can develop arguments about national culture 
using a given situation. 

13, 14 

Students can create an action plan to address the national 
culture in a given situation. 

15 
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Product design entails developing a sociocultural literacy test question outline tailored to 
Learning Outcomes, learning materials, learning objectives, and sociocultural literacy indicators. 
This prepared outline was then validated by two subject-matter experts, who served as validators 
(expert judges), to provide suggestions in developing the sociocultural literacy test instrument. 
The sociocultural literacy test question outline for fifth-grade students is presented in Table 1. 

After the socio-cultural literacy test outline was compiled and validated by subject-matter 
experts, the next stage was to validate the instrument's design, which involved six experts: a 
subject-matter expert, a construction expert, and a language expert. These six validators were 
experts in elementary education, based on their concentration and expertise, and therefore 
qualified to assess the developed socio-cultural literacy test. The validation score used a scale of 
1-5 with the following criteria: 5 = very good if four descriptors appear, 4 = good if three 
descriptors appear, 3 = moderate if two descriptors appear, 2 = poor if one descriptor appears, 
and 1 = very poor if none of the descriptors appear. 

The validation instruments for the subject matter, construction, and language aspects are 
presented in Table 2, Table 3, and Table 4. Each table is followed by the descriptors. 

Table 2. Validation Questionnaire for the Socio-Cultural Literacy Test Items for the Material Aspect 

No. Tested Aspects 
Number 1 

Multiple Choice 
1 2 3 4 5 

1. The questions use contextual stimuli (images/graphs/text/explanations, etc.) and 
are engaging. 

     

2. The question-and-answer stimuli meet the requirements for the basic 
competencies of socio-cultural literacy knowledge. 

     

3. The questions' requirements align with the level of thinking and the dimensions of 
knowledge. 

     

4. The answer choices are homogeneous and logical with respect to the material.      
5. The answer key is clear and does not cause ambiguity or bias.      

 
Descriptors of each aspect: 
Aspect 1: 
a. The stimulus is relevant to the competency requirements being measured. 
b. The stimulus is in the form of images/graphs/text/data. 
c. The stimulus is interesting. 
d. The stimulus is appropriate to the context of the question. 
Aspect 2: 
a. The stimulus is relevant to the competency requirements being measured. 
b. The answer requirements are appropriate to the competency requirements being measured. 
c. The question stimulus serves as a trigger to determine the answer. 
d. The question stimulus does not indicate the answer. 
Aspect 3: 
a. The question stimulus is appropriate to the level of thinking/cognitive level. 
b. The question stimulus is appropriate to the factual/conceptual knowledge dimension. 
c. The answer choices are appropriate to the cognitive level. 
d. The answer choices are appropriate to the knowledge dimension. 
Aspect 4: 
a. Answer choices are homogeneous in terms of content. 
b. Answer choices are relevant to the question stimulus. 
c. Answer choices are logical in terms of depth of material. 
d. Answer choices are logical in terms of breadth of material. 
Aspect 5: 
a. The answer key is evident according to the question indicators. 
b. The answer key does not create double meanings/bias. 
c. The answer key is clear in terms of material content. 
d. The answer key is clear in terms of material context. 
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Table 3. Validation Questionnaire for the Socio-Cultural Literacy Test Items for the Construction 
Aspect 

No. Tested Aspect 

Item Number 

Multiple Choice 

1 2 3 4 5 

1. Questions should be structured in a neat format, allowing participants to read and 
understand them quickly without being hampered by layout or other technical 
errors. 

     

2. Questions should be easily understood and not confusing.      
3. The choices provided should consist of one correct answer and several incorrect 

answers. 
     

 
Descriptors of each aspect: 
Aspect 1: 
a. Questions are structured with sufficient spacing between sections (appropriate spacing). 
b. The font type used must be easy to read. 
c. Punctuation is used correctly and consistently. 
d. The font size used must be easy to read. 
Aspect 2: 
a. Use easy-to-understand and straightforward language. 
b. Questions should not be wordy or use long, convoluted sentences. 
c. No question can be interpreted in more than one way. 
d. The language used in the questions is appropriate to the participants' level of knowledge. 
Aspect 3: 
a. Correct answers must be consistent with the objective of the question. 
b. Incorrect answers or distractors must be designed in such a way that they appear reasonable or logical. 
c. A balanced number of answer choices. 
d. Correct answer choices are appropriate for testing understanding. 

Table 4. Validation Questionnaire for the Socio-Cultural Literacy Test Items for the Language Aspect 

No. Tested aspect 

Item Number 

Multiple Choice 

1 2 3 4 5 

1. Language comprehension      
2. Simplicity and practicality      
3. Proper use of punctuation      

 
Descriptors of each aspect: 
Aspect 1: 
a. The language used must be clear. 
b. Sentences must not be ambiguous or long-winded. 
c. Word choice must avoid double meanings. 
d. The language must be easy for students to understand. 
Aspect 2: 
a. Questions must be written in simple, practical language. 
b. Jargon or technical terms that are irrelevant to the question topic or that students may not understand. 
c. Sentences must not be too long or complicated. 
d. Questions must be tailored to the questions. 
Aspect 3: 
a. Correct use of punctuation is crucial for constructing understandable sentences. 
b. Moderate use of punctuation. 
c. Correct use of punctuation. 
d. Unambiguous use of punctuation.  
 
After validating the socio-cultural literacy test instrument, revisions were made in 

response to the validator's suggestions. This revision was carried out to develop a socio-cultural 
literacy test instrument suitable for use and capable of measuring students' socio-cultural literacy 
in a representative manner. After revisions, a final draft was obtained for the pilot testing phase. 
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Pilot testing of the test instrument was conducted in a fifth-grade class at SDN 17 
Kepahiang, with 25 respondents. This small-scale pilot test aimed to obtain an overview of the 
use of the socio-cultural literacy test instrument in fifth-grade classes. Following the pilot testing, 
the next stage was analysis and reporting of the results. The analysis included logical validity and 
reliability based on expert judgment, as well as validity, reliability, discrimination power, and 
difficulty index obtained from empirical testing of the questions using SPSS version 29. 

FINDINGS AND DISCUSSION 

Findings 

The research results demonstrate the level of validity achieved through expert assessments 
across the material, construction, and language aspects. The validity of the test instrument for 
the material aspect is presented in Table 5. 

Table 5. Validity of the Test Items on the Material Aspect 

Item Number Aiken’s V Value for Material Aspect Interpretation 

1, 2, 3, 4, 5, 14 0.75 Moderate 
6, 7, 8, 9, 10, 11, 12, 15 1 Very Valid 

 
Table 5 presents Aiken's V for the socio-cultural literacy test instrument, which ranges 

from 0.625 to 1, indicating moderate interpretability and high validity. This indicates that the 
socio-cultural literacy test instrument meets the content validity criteria for the material aspect. 

Table 6. Validity of the Socio-Cultural Literacy Test Items on the Language Aspect 

Item Number Aiken’s V Value for Language Aspect Interpretation 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15 0.75 Moderate 

 
Table 6 presents Aiken's V for the socio-cultural literacy test instrument, which ranges 

from 0.625 to 0.75, indicating a moderate level of validity. This indicates that the socio-cultural 
literacy test instrument meets the content validity requirements for language. 

Table 7. Validity of the Socio-Cultural Literacy Test Items on the Construction Aspect 

Item Number Aiken’s V Value for Construction Aspect Interpretation 

1, 2, 6, 7, 8, 9, 10, 11, 12, 15 0.875 Very Valid 
3, 4, 5, 14 0.75 Moderate 

 
Table 7 presents Aiken's V for the socio-cultural literacy test instrument, which ranges 

from 0.75 to 1, indicating interpretation validity at the moderate and very valid levels. This 
indicates that the socio-cultural literacy test instrument meets the feasibility criteria for its 
construction aspect. 

In addition to logical validity, logical reliability was assessed to evaluate the feasibility of 
the socio-cultural literacy test instrument. Logical reliability examines the instrument's 
consistency and reliability with respect to its material, language, and construction. 

Table 8. Reliability of the Socio-Cultural Literacy Test Items on the Material Aspect 

Item Number Percentage of Material Agreement 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15 60% - 100% 
Average 79% 

Interpretation  Strong  
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Table 8 presents the interrater reliability of the socio-cultural literacy test instrument, with 
agreement ranging from 60% to 100% across materials. The average score was 79%, with a 
strong interpretation. This indicates that the socio-cultural literacy test instrument is reliable and 
suitable for use. 

Table 9. Reliability of the Socio-Cultural Literacy Test Items on the Language Aspect 

Item Number Language Agreement Percentage 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15 67% - 100% 
Average 89% 

Interpretation Nearly Perfect 

 
Table 9 presents the interrater reliability of the socio-cultural literacy test instrument, with 

agreement ranging from 67% to 100% for the language aspect. The average score was 89%, 
with near-perfect interpretation. This indicates that the socio-cultural literacy test instrument is 
reliable and suitable for use in terms of language. 

Table 10. Reliability of the Socio-Cultural Literacy Test Items on the Construction Aspect 

Item Number Construction Agreement Percentage 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15 67% - 100% 
Average 89% 

Interpretation Nearly Perfect 

 
Table 10 shows the interrater reliability of the socio-cultural literacy test instrument, with 

a constructional agreement ranging from 67% to 100%. The average score was 89%, with near-
perfect interpretation. This indicates that the socio-cultural literacy test instrument is reliable 
and suitable for use. 

In addition to assessing logical validity through interrater agreement, an empirical validity 
test was conducted in SPSS version 29.00, based on results from a fifth-grade test with 25 
respondents. Table 11 presents the empirical validity of the socio-cultural literacy test 
instrument. 

Table 11. Validity of the Socio-Cultural Literacy Test 

Item Number Rtable Category 

1 - 2 
0.3961 

*Not Valid 
3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15 Valid 

 
Table 11 presents the empirical validity of the socio-cultural literacy test instrument, based 

on the test results. The output indicates that Items 1 and 2 are invalid, that Item 3 has a moderate 
level of validity, and that Items 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, and 15 have valid conclusions. 
Therefore, Items 1 and 2 cannot be used in this study. 

Table 12. Reliability of the Socio-Cultural Literacy Test 

Reliability Statistics 

Cronbach's Alpha N of Items 
.909 15 

 
Based on reliability calculations for the socio-cultural literacy test instrument, a 

Cronbach's alpha of 0.909 was obtained, indicating very high reliability. This indicates that the 
developed socio-cultural literacy test instrument is suitable for use and meets the requirements 
for reliability/consistency. 
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Table 13. Difficulty Level of the Socio-Cultural Literacy Test Instrument 

Item Number Difficulty Level Criteria 

1, 2, 3, 4, 5, 6 0.88 Easy  
7, 8, 9, 10, 11, 12, 13, 14, 15 0.44 - 0.68 Moderate  

 
Table 13 shows that the test items' difficulty levels range from 0.44 to 0.88. Therefore, 

based on the discrimination power, Items 1, 2, and 3 are at an easy level (0.88). Items 4, 5, and 
6 are at an easy level (0.76), and Items 7, 8, 9, 10, 11, 12, 13, 14, and 15 are at a moderate level. 

Table 14. Discrimination Power of the Sociocultural Literacy Test Items 

Item Number Discrimination Power Criteria 

1, 2 -0.174 – 0.044 Poor 
3 0.357 Moderate 

4, 8, 9, 10, 12, 13 0.720 - 0.755 Excellent 
5, 6, 7, 11, 14, 15 0.592 – 0.695 Good 

 
Table 14 shows the highly variable discrimination power of the test items. Items 1 and 2 

had poor discrimination power; Item 3 had adequate discrimination power; Items 4, 8, 9, 10, 
12, and 13 had excellent discrimination power; and Items 5, 6, 7, 11, 14, and 15 had good 
discrimination power. This indicates that the socio-cultural literacy test item instrument can 
effectively differentiate between high- and low-ability students. Based on empirical test results 
for the 15 items, including validity, reliability, discrimination power, and difficulty index, Items 
1 and 2 are ineligible for use in the study because they do not meet the eligibility criteria for test 
items. Therefore, the socio-cultural literacy test comprises Items 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 
14, and 15. 

Discussions 

Based on the development of the socio-cultural literacy test instrument, valid, reliable, 
and suitable scores were obtained. The validity level for the material aspect was assessed as valid 
and moderate; for the language aspect, as moderate; and for the construction aspect, as valid 
and moderate. This indicates that the developed instrument meets the elements of content 
validity based on the scores given by experts (expert judgment). This can serve as a reference 
for developing valid question instruments for social studies learning in elementary schools. This 
is consistent with research by Marselina et al. (2021), which yielded valid results for the social 
studies learning outcome test administered to fifth-grade elementary school students. In line 
with the findings of research (Utami & Wardani, 2020), which demonstrated the item validity 
and reliability of the developed instrument for the cognitive assessment of social studies 
learning. Research by Wahidmurni et al. (2021) on the development of assessment instruments 
with social studies teachers. This research obtained reliability estimates of 79% for the material 
aspect and 89% for the language and construction aspects, based on expert assessments. This 
indicates that the developed instrument is reliable, as evidenced by expert validation. 
Furthermore, based on empirical testing, 13 items were valid, and two items were invalid. The 
instrument's reliability was assessed using Cronbach's alpha, which was 0.909. The difficulty 
index was at an easy-to-moderate level. The discriminative power of the two items was low, and 
the remaining 13 items were usable. This study shows that the instrument can be used to 
measure the socio-cultural literacy of fifth-grade elementary school students. This study 
developed questions that integrated Deep Learning with the SOLO taxonomy to assess levels 
of student understanding. The SOLO taxonomy by Biggs and Collis (1982) has five levels of 
understanding: pre-structural, uni-structural, multi-structural, relational, and extended abstract 
(deep understanding). Pre-structural is the stage at which students have not yet developed an 
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understanding of the learning material, typically evidenced by incorrect answers. Unistructural 
understanding occurs when students can grasp a single piece of initial information. 
Multistructural understanding occurs when students already understand several parts of the 
material being studied but are unable to connect the relationships among those parts. Relational 
understanding is students' ability to connect one part of the material to another correctly. 
Extended abstract understanding is students' ability to generate new ideas from information 
obtained from the material under study. This sociocultural literacy test instrument can measure 
students' understanding using the SOLO taxonomy. 

CONCLUSION 

Based on the research findings, the developed test can serve as a reference for elementary 
school teachers in developing socio-cultural literacy test instruments that support deep learning 
through the SOLO taxonomy. This socio-cultural literacy test has undergone expert judgment 
and content validity, and, based on statistical results, is suitable for teachers to measure the 
socio-cultural literacy of fifth-grade elementary school students. Further research should be 
conducted on other learning materials using a larger sample to develop a valid and reliable test. 
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