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ABSTRACT

The study aims to evaluate the entrepreneurship education program through extracurricular
activities of Student Company at a school using a modified CIPP and Kirkpatrick evaluation
model. The research found that (1) the context of the program has been very good to provide
facilities to the students who want to develop their entrepreneurial potential at school. The
vision, mission, and objectives of the entrepreneurship education program at the vocational
high school are able to describe the future expectations for students, especially in the field of
entrepreneurship. (2) The supporting program implementation factors are in the “high” cate-
gory and able to support program implementation following the objectives. (3) The implemen-
tation of entrepreneurship education program through Stzudent Company extracurricular activ-
ities is in the “middle” category, seen from some discrepancies found between the program
plans and implementation. (4) The satisfaction level of students taking part in entrepreneurial
education program activities is in the “middle” category, seen from their several complaints
about the activities of Student Company that are not following the program plans. (5) The lev-
el of knowledge of students taking part in the Student Company extracurricular activities is in the
“high” category. (6) The application of entrepreneurial values in the daily activities of students
taking part in the Student Company extracurricular activities is in the “middle” category. (7) The
level of self-efficacy of students towards entrepreneurship is in the “low” category. The pro-
gram of entrepreneurship education through extracurricular activities of Student Company is not
fully able to increase students' interest in entrepreneurship.
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INTRODUCTION

Entrepreneurship education is a process of instilling entrepreneurial values in honing
students’ skills to be able to develop their personal qualities (Fayolle et al., 2006). Entrepre-
neurship education does not have to focus on creating new business opportunities. However,
it is better if entrepreneurship education taught in stages, starting from the introduction of the
meaning of the word business. Preferably, entrepreneurship education contains content, meth-
ods, and other supporting activities in creating knowledge, competencies, and experiences that
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enable students to start and participate in the process of entrepreneurial activities (Lackéus,
2015). Based on these two concepts, it is clear that in educating students to be able to under-
stand entrepreneurship, an effort is needed to develop their self-quality. The quality of self can
be done through activities that hone skills and instill entreprencurial values eatly on.

Entrepreneurship education greatly contributes to new businesses or other small busi-
nesses. New companies can grow five times faster than companies that are supported by those
who have never received entrepreneurship education (Channay, 2016). Based on that, the
importance of entrepreneurship education in anticipating limited job opportunities should be a
particular concern from the government and educators in Indonesia at the time. The latest
data from the Central Bureau of Statistics in August 2017 has recorded as many as 7.04 million
people in Indonesia in unemployment (Central Bureau of Statistics, 2017). When compared to
the previous year, the number of unemployed people in Indonesia increased by 10 thousand
people. The highest unemployment rate skill occurs in vocational high school graduates,
which is 11.41%.

Maximum effort is needed to support one of the vocational high school revitalization
programs through teaching factory activities that emphasize entrepreneurship education. In
comparison, the entrepreneurship program in Indonesia is only able to grow by only 2% in
2017 compared to Japan and the United States, which continues to grow by 11% and 12%
each year.

Thus, the researchers tried to make observations about how entrepreneurship education
is taught in vocational high school. The result shows that the application of entrepreneurship
education in vocational high schools is quite challenging for educators. That is caused by the
existence of several different vocational competencies in vocational high schools. Thus, stu-
dents are more likely to be directed to master the expertise program under the department
they are taking. Several entrepreneurship teachers at vocational high schools stated that “it is
strange that students who take technical vocational competencies must learn how to market
Indonesian handicraft products following with the applicable curriculum in Indonesia.” To
overcome these limitations, some schools eventually established the Business Centers or the
Student Company in honing their entrepreneurial skills outside of school hours.

One of the vocational high schools that have a Business Center or a Student Company in
Indonesia is state vocational secondary school (Sekolah Menengah Kejurnan Negeri or SMKIN) 26
Jakarta. The Business Center at SMKN 26 Jakarta is managed by involving several partners or
companies in Indonesia in supporting the Business Sector/Industrial Sector program. Mean-
while, Student Company is a form of selected extracurricular activities as a form of developing
entrepreneurial potential in schools. Student Company at SMKIN 26 Jakarta is guided by one
entrepreneurial teacher who is also responsible for the extracurricular activities.

The growth of the Student Company in Indonesia is a form of adoption of the Junior
Achievement Worldwide program. This program’s mission is to inspire and prepare young people
to face the global economy. Besides, this program also aims to educate young people to un-
derstand the form of entrepreneurship and provide a comprehensive understanding of finan-
cial management in the business world. Meanwhile, the purpose of extracurricular activities
when researchers research SMKN 26 Jakarta, among others, (1) the process of growing an
entrepreneurial attitude that can survive and adapt to all the challenges of the times, (2) reduce
unemployment in Indonesia, (3) provide opportunities for alumni of SMKN 26 Jakarta to
share knowledge about entrepreneurship through one form of extracurricular activities, name-
ly Bionic. Student Company is one of the right steps taken by schools in balancing vocational
revitalization policies that emphasize forms of cooperation between schools and companies
(either business sector (BS) or industrial sector (IS)) while still providing facilities to students
in developing entrepreneurial potential. With the Student Company extracurricular activities, it is
expected to be able to prepare graduates who do not want to continue their education to col-
lege or do not get suitable jobs, to be able to open their business opportunities independently.
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What needs to be a concern for the school towards Student Company extracurricular activ-
ities is that its performance has declined in the past seven years. If seen from the achieve-
ments, Student Company at SMKIN 26 Jakarta was only able to get an award in the category of
the best promotional video in 2011 with its development product "LIFES." SMKN 26 Jakarta
is one of the favorite vocational schools in Jakarta and is a benchmark for the quality of
several vocational schools in Indonesia. Based on this, an evaluation of one of their flagship
programs, namely entrepreneurship education through Student Company extracurricular activ-
ities, needs to be evaluated both internally and externally. The evaluation was also based on
the Regulation of the Minister of Education and Culture No. 81A of 2013 concerning the
implementation of extracurricular activities in schools. So that in the future, SMKN 206 Jakarta
will become one of the excellent role models in carrying out entreprenecurial education activ-
ities through Student Company extracurricular activities.

RESEARCH METHOD

Program evaluation was conducted at SMKN 26 Jakarta, by using quantitative and quali-
tative descriptive methods. Data collection techniques in evaluating entrepreneurship educa-
tion programs in Student Company extracurricular activities are through observation, interviews,
and documentation. The evaluation model used is a modification between the CIPP and
Kirkpatrick models. Modifications of the two models are based on the strengths and weak-
nesses of the two models. Data were obtained by involving one principal, one person in
charge of Student Company extracurricular activities, one person in charge of student activities,
and 123 students consisting of class X and XI SMKN 26 Jakarta both participating in Student
Company extracurricular activities or those who only get entrepreneurial learning in class.

Context evaluation aims to find out the basic needs of a program ( Stufflebeam et al.,
2002). In the context stage, some data collection techniques can be used to capture informa-
tion, including through a system of analysis, surveys, observations, interviews, and conducting
diagnostic tests (Zhang et al., 2011). Based on that, interview, documentation, and observation
techniques are used to evaluate the policy direction, vision-mission, goals, partnerships in-
volved, and regulations that apply to the entrepreneurship education program through Student
Company extracurricular activities. Input evaluation aims to determine the quality of supporting
program implementation (Ahmad, 2018). According to William, input evaluation is used to
identify needs by finding alternative solutions and obstacles and resources that might affect
program implementation (Dworaczyk, 1998). Interview, documentation, and observation tech-
niques are used to evaluate program plans, human resources involved, facilities and infrastruc-
ture, and financing standards in supporting the implementation of entrepreneurship education
programs through Student Company extracurricular activities. Process evaluation aims to deter-
mine the quality of implementation of a program (Yogawati & Widihastuti, 2019). Interview,
observation, and documentation techniques are used to evaluate entrepreneurship education
programs' implementation through Student Company extracurricular activities. Reaction evalua-
tion aims to measure service satisfaction with the programs provided and not to measure the
quality of participants (Baskin, 2001). Training programs considered effective if the training
process was felt to be fun and satisfying the trainees so they are interested in being motivated
to study and practice (Badu, 2012). In other words, the trainees will be motivated if the train-
ing process runs satisfactorily for participants who will eventually bring up reactions from
participants who a lot of fun. Observation and interview techniques were carried out to meas-
ure the level of student satisfaction in participating in Student Company extracurricular activities.
Product evaluation in evaluating entrepreneurship education programs through Student Com-
pany extracurricular activities involves stages in the Kirkpatrick evaluation, namely learning
evaluation, behavior evaluation, and outcome evaluation. Evaluation of learning can be done
by observing changes in attitude, improvement of knowledge, and increase in participant skills
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after completing the program (Widoyoko, 2009). Behavioral evaluation can be done by (1)
comparing participant behavior before and after participating in the HRM program, (2) obser-
vation from participants' supervisors, subordinates, and coworkers, (3) statistical comparisons,
(4) long-term follow-up or follow-up (Wirawan, 2012). Outcome evaluation serves to measure
the achievement of program implementation objectives (Kirkpatrick & Kirkpatrick, 2009).
Considering these three concepts, the researchers limit the scope of the three evaluations by
looking at the level of students 'understanding of entrepreneurship in learning evaluation, the
level of students' self-efficacy towards entrepreneurship in behavioral evaluation, and the im-
pact on graduates who have participated in Student Company extracurricular activities in evalua-
ting results. Fiona Wilson has developed an instrument to measure entreprenecurial self-effi-
cacy as a result of entrepreneurship education. Measured aspects include; (1) ability to solve a
problem, (2) processing finances, (3) being creative, (4) ability to influence other people's trust
in themselves, (5) being a leader, and (6) making decisions (Wilson et al., 2007).

In determining the achievement of each aspect at all stages of evaluation with pre-
determined criteria, the calculation of the results of observations is made in the score category
based on the ideal standard deviation and the average mean value. The score categories are
determined based on the formula in Table 1 (Arikunto, 2012).

Table 1. Score Categories with Five Intervals

No. Category Intervals
1. Very high x>M +1.8SD
2. High M+06SD<x=<M+ 18SD
3. Middle M-0.6SD<x<M+0.6SD
4. Low M-18SD<x<M-0.6SD
5. Very Low x<M-18SD
Annotation:

1
M= 5 (probability of high score + low score)

1
SD = 3 (probability of high score — low score)

FINDINGS AND DISCUSSION

Findings
Context Evaluation

Based on 19 points in the context evaluation containing statements regarding the policy
direction, vision-mission, goals, partnerships involved, and regulations that apply to the entre-
preneurship education program through Student Company extracurricular activities, the maxi-
mum and minimum score values obtained are 95 and 19. Then the average score value is 57,
while the ideal standard deviation and the class interval obtained are 12.67 and 15.4. Thus, the
score category to measuring achievement between the results of context evaluation with evalu-
ation criteria can be seen in Table 2.

Table 2. Score Categories of Context Evaluation

No. Category Intervals Frequency
1. Very high x > 79.86 13
2. High 64.46 <x <79.86 4
3. Middle 49.06 = x = 64.46 2
4. Low 33.6 < x < 49.06 0
5. Very Low x <33.6 0
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From the evaluation results of the program at the context evaluation stage, the score ob-
tained is 87. It shows that the suitability of the policy direction, vision-mission, goals, partner-
ships that are involved, and the regulations that apply in the entrepreneurship education pro-
gram through Student Company extracurricular activities with the evaluation criteria are included
in the "very high” category.

Input Evaluation

Based on 39 items in the input evaluation containing statements regarding program
plans, human resoutces, facilities/infrastructure, and funding for entrepreneurship education
programs through Student Company extracurricular activities, the maximum and minimum score
values obtained are 195 and 39. Then the average score value the ideal average obtained is 117.
Meanwhile, the ideal standard deviation and the class interval obtained are 26 and 31.2. Thus,
the score category in measuring achievement between the results of input evaluation and eval-
uation criteria can be seen in Table 3.

Table 3. Score Categories of Input Evaluation

No. Category Intervals Frequency
1. Very high x> 163.8 15
2. High 132.6 <x<163.8 2
3. Middle 1014 =x <1326 9
4. Low 702<x<1014 5
5. Very Low x <702 8

From the evaluation results of the program at the input evaluation stage, the score ob-
tained is 140. It shows that the suitability of the program plan, human resources, facilities and
infrastructure, and financing with the entrepreneurship education program's evaluation criteria
through Student Company extracurricular activities included in the " high" category.

Process Evaluation

Based on 28 items in the process evaluation containing statements regarding the imple-
mentation of the program and evaluations carried out in the entrepreneurship education pro-
gram through Student Company extracurricular activities, the maximum and minimum score val-
ues obtained are 140 and 28. Then, the ideal average score value obtained is 84, whereas the
ideal standard deviation and class intervals obtained are 18.67 and 22.4. Thus, the score cate-
gory in measuring achievement between the results of the process evaluation and evaluation
criteria can be seen in Table 4.

Table 4. Score Categories of Process Evaluation

No. Category Intervals Frequency
1. Very high x> 117.6 4
2. High 952 <x <1176 8
3. Middle 728 <x=952 5
4. Low 504 <x=728 8
5. Very Low x <504 3

From the results of the program evaluation at the process evaluation stage, the score ob-
tained is 86. It shows that the suitability of the program plan, program implementation, and
assessment carried out with the evaluation criteria of the entrepreneurship education program
through Student Company extracurricular activities are included in the "middle" category.
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Reaction Evaluation

Based on 30 points in evaluating reactions containing statements about student satisfac-
tion with entrepreneurship education programs through Student Company extracurricular activ-
ities, the maximum and minimum scote values obtained are 150 and 30. Then, the ideal aver-
age score value obtained is 90, while the ideal standard deviations and class intervals obtained
are 20 and 24. Thus, the score category in measuring achievement between the results of the
reaction evaluation with the evaluation criteria can be seen in Table 5. From the result of the
program evaluation at the reaction evaluation stage, the score obtained is 102. I shows that the
level of student satisfaction with the entrepreneurship education program through the Student
Company extracurricular activities is included in the "middle" category.

Table 5. Score Categories of Reaction Evaluation

No. Category Intervals Frequency

1. Very high x> 126 7

2. High 102 <x <126 8

3. Middle 78 <x <102 8

4. Low 54 <x =78 4

5. Very Low x <54 3
Learning Evaluation

Based on the 40 items in the learning evaluation that contain questions about entrepre-
neurship, the maximum and minimum values obtained are 40 and 0. Then, the ideal average
value obtained is 20, while the ideal standard deviation and the class interval obtained are 6, 7,
and 8. Thus, the score category in measuring the level of students' understanding of entrepre-
neurship can be seen in Table 6.

Table 6. Score Categories of Learning Evaluation

No. Category Intervals Frequency
1. Very high x > 32.06 4
2. High 24.06 < x < 32.06 12
3. Midle 16.06 < x < 24.06 6
4. Low 8.06 <x<16.06 3
5. Very Low < 8.06 0

From the calculation of the test results of 25 class X students who took part in an entre-
preneurial education program through Student Company extracurricular activities, an average
score of 29.00 was obtained. It means that the entrepreneurial knowledge of class X students
who take part in Student Company extracurricular activities is included in the "high" category.
Meanwhile, the test results of 25 class X students who only got entrepreneurial learning in
class obtained an average value of 26.5. It means that the entrepreneurial knowledge of grade
X students who do not participate in the Student Company extracurricular activities is included
in the "high" category. The calculation of the test results of 28 class XI students who partici-
pated in the entrepreneurship education program through Student Company extracurricular
activities obtained an average value of 32.79. It means that the entrepreneurial knowledge of
class XI students who take part in Student Company extracurricular activities is included in the
"very high" category, while the calculation of the test results of 28 class XI students who only
get entrepreneurial learning in class, an average value of 27.5 was obtained. It means that the
entrepreneurial knowledge of class XI students who do not participate in Student Company
extracurricular activities is included in the "high" category.
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Behaviour Evaluation

Based on 30 items in the behavioral evaluation that contain statements about entrepre-
neurial values in students' daily lives, the maximum and minimum score values obtained atre
150 and 30. Then, the ideal average score obtained is 90, while the standard deviation and
intervals obtained are 20 and 24. Thus, the score category in measuring the achievement of the
results of the behavioral evaluation as a reflection of the students' entrepreneutial values every
day can be seen in Table 7.

Table 7. Score Categories of Behavior Evaluation

No. Category Intervals Frequency
1. Very high x> 126 6
2. High 102 <x <126 8
3. Middle 78 < x <102 9
4. Low 54 <x =78 4
5. Very Low <54 3

From the calculation of the self-assessment results of class X and XI students who pat-
ticipate in entrepreneurship education programs through Student Company extracurricular activ-
ities, the average value obtained from 53 students is equal to 100. It means that the level of
student response to the application of entrepreneurial values in everyday life is included in the
"middle" category.

Result Evaluation

Based on 50 items in evaluating the results containing statements about self-efficacy, the
maximum and minimum score values obtained are 250 and 50. Then, the ideal average score
value obtained is 150, while the ideal standard deviation and the data interval obtained was
equal to 33.3 and 40. Thus, the score category in measuring the level of self-efficacy of stu-
dents who take part in entrepreneurship education programs through Student Company extra-
curricular activities can be seen in Table 8.

Table 8. Score Categories of Result Evaluation

No. Category Intervals Frequency
1. Very high x > 209.9 4
2. High 169.9 <x =209.9 3
3. Middle 1299 = x <169.9 8
4. Low 89.9 =x=1299 16
5. Very Low <89 19

From the calculation of the self-efficacy assessment of class X and XI students who take
part in entrepreneurship education programs through Student Company extracurricular activ-
ities, the average score value obtained from 53 students is 107. It means that the level of self-
efficacy of student entrepreneurship in entrepreneurship education programs through Student
Company extracurricular activities is included in the "low" category.

Discussion

Student Company at SMKIN 26 Jakarta is one of the school's efforts in developing
entrepreneurial potential. In 2018, the members of this extracurricular activity consisted of 25
students of class X and 28 students of class XI. Initially, the Student Company extracurricular
activities were collaborations between the JA Worldwide program and several high schools
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and vocational schools in Indonesia. The goal is to foster the spirit of entrepreneurship in
children to not depend anymore on available vacancies in the future. Student Company at extra-
curricular SMKN 26 Jakarta has a vision, mission, and program objectives outside of school.
All three are considered very following the Regulation of the Minister of Education and Cul-
ture No. 62 of 2014. Student Company secks to develop the potential, talents, interests, abilities,
personalities, cooperation, and independence of students optimally in order to support the
achievement of national education goals, especially in the field of entrepreneurship.

Initially, Student Company extracurricular activities received partnership assistance from
PT. Newmont and Citibank. However, for this year, this extracurricular activities have tried to
implement a system of shares obtained from school residents. In principle, a program must
have regulations so that the activities in it can be directed. Student Company has made rules set
by all management and applies to all parties involved in the extracurricular activities. The regu-
lation is poured into an MOU (memorandum of understanding) signed by all members of
extracurricular activities. Based on this, the suitability of the evaluation of the contextual
aspects of the Student Company extracurricular ac-tivities is considered very high and very fol-
lowing predetermined criteria and applicable policies.

Guidelines for carrying out extracurricular activities must be prepared by involving the
following aspects: (1) policies regarding extracurricular programs, (2) rational and objectives of
extracurricular program policies, (3) description of extracurricular programs covering various
extracurricular activities, the purpose, and usefulness of extracurricular activities, member-
ship/participation, and requirements, schedule of activities, as well as the level of supervision
required, (4) extracurricular program management which includes the organizational structure
of extracurricular program management in education units, and (5) cost management or
funding for extracurricular programs (Regulation of the Minister of Education and Culture
No. 81A of 2013). Meanwhile, Student Company extracurricular activities at SMKN 26 Jakarta
have made program plans based on students' needs in developing entreprenecurial potential.
The program plan is made at the beginning of the learning year. The program plan contains
matters regarding the activities to be carried out, facilities and infrastructure used, a budget of
the costs required, and a description of the activities following the existing format. If in the
previous year, students were targeted to produce a particular product or turnover, for this
year, the activity plan is directed at planting entrepreneurship concepts, online business train-
ing, and making business proposals.

The person in charge of the Student Company extracurricular activities at SMKN 26
Jakarta consists of one graduate with a degree in economics. In its implementation, the Szudent
Company also involved several alumni of SMKN 26 Jakarta in becoming resource per-
sons. Student Company at SMKN 26 Jakarta has its building located behind the school canteen.
Facilities such as whiteboards, stationery, printers, cameras, and some shelves are also avail-
able. The problem is the placement of tables and chairs in the room because of extensive limi-
tations. Usually, the school anticipates this by borrowing from existing classes if needed. The
source of funds used to support the implementation of Student Company extracurricular activ-
ities at SMKN 26 Jakarta comes from the school operational assistance fund (BOS) and the
implemented stock system. Based on this, the suitability of evaluating the input aspects of S7#-
dent Company extracurricular activities is considered high and following predetermined criteria.

Entrepreneurship education must be directed at three aspects of competence, which
include: (1) inculcation of entrepreneurial character, (2) understanding of concepts and
abilities, and (3) attainment of students' attitudes and skills (Lackéus, 2015). In the
implementation, Student Company extracurricular activities are carried out following the
guidelines on program planning, which is every Monday and Thursday at 3:30 - 17:00 WIB.
The inculcation of entrepreneurial concepts starts with planning a business, analyzing business
finances, business proposals, planning evaluations, and developing a business in the form of
products or services. What needs to be improved in the entrepreneurship education program
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through Student Company extracurricular activities in its implementation is that there are more
concept planting activities compared to direct practical activities in entrepreneurship. Some
programs, such as business planning, which will become an entrepreneurial practice activity,
have not been implemented well. The planned stock system was also not implemented
propetly. The entrepreneurship activities in the entrepreneurship education program through
Student Company extracurricular activities at SMKN 26 Jakarta are still lacking. Based on this,
the suitability of evaluating aspects of the process in Student Company extracurricular activities is
considered moderate and quite following predetermined criteria. It also impacts the level of
student satisfaction with program implementation so that the evaluation of the reaction
aspects of Student Company extracurricular activities was considered quite satisfying.

The quality of products produced through entrepreneurship education programs
through Student Company extracurricular activities is evaluated based on learning outcomes, the
application of entrepreneurial values, and the level of student entreprencurial self-efficacy.
According to the results of interviews with entrepreneurship teachers at SMKIN 26 Jakarta,
She said that 80% of the material taught in Student Company extracurricular activities is the
same as the material taught in class. Additional material obtained from students participating
in Student Company extracurricular activities outside the school curriculum includes (1) actual-
izing the attitudes and behaviors of entrepreneurs, (2) small business plans, and (3) small/
micro business management. Therefore, the questions developed in measuring the level of
students' understanding of entrepreneurship consisted of 80% items that fit the curriculum
and 20% items outside the curriculum. The results show that the level of understanding of
students who take Student Company extracurricular activities towards the concept of entrepre-
neurship in class X and XI is high.

Meanwhile, evaluating the results is done by measuring the impact of the entrepreneur-
ship education program through Szudent Company extracurricular activities of entrepreneurial
self-efficacy instruments. The measured aspects include (1) general self-efficacy, (2) entrepre-
neurial career self-efficacy, (3) entrepreneurial marketing, innovation, management, and fi-
nance control (Co & Cooper, 2014). The factors that influence a person to build entrepreneur-
ial intentions include the need for achievement (need for achievement), risk-taking, risk of
tolerance, parental tolerance, and self-efficacy (Vemmy, 2013). The results of the calculation of
the average level of self-efficacy of class X and XI students who take part in entrepreneurship
education programs through Student Company extracurricular activities are in a low category. It
shows that the program has not been able to foster student entrepreneurial interest. The lack
of activities that can provide entrepreneurial experience and are still dominated by entrepre-
neurship concepts' inculcation is one factor in the low level of students' self-efficacy.

CONCLUSION

The evaluation conducted on the entrepreneurship education program through Szudent
Company extracurricular activities at SMKN 26 Jakarta still needs to be improved. Especially,
there are still many activities in the work program that have not been appropriately realized.
Training needs to be given to those responsible for extracurricular activities in improving skills
and developing the potential of the human resources involved. Attention from the person in
charge of the activity is needed to control the progress of students in making a business plan,
which will be presented next. Follow-up training on online business provided to students also
needs to be done. Thus, the objectives of entrepreneurial activities through Student Company
extracurricular activities can be achieved to the maximum both in the form of student knowl-
edge about the world of business or business, as well as student experience in planning busi-
ness activities for products and services, and some existing facilities need to be improved
based on input from students who take part in Student Company extracurricular activities.
Learning resources also need to be added and placed in the Student Company room.
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