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yJring English, especially speak_
b loge classes at SMA N 5 iog)a_

a nd considered ideal. The big
r of students that teachers must

in these speaking classes poses

\e task in terms of designing an
tlut will serve to develop thi stu_

3'qeaking skills. The atmosphere
.b tot conducive in the big ciasses

of averagely 40 students has
writer to make a research to findtive technique to be implemented
tpeaking class. The writer per_
a research entitled ,,Learning

nt Speech through peer Activity
Eaha_nce Speaking Competence
1_!M4 N 5 yogtakarta,' aiming at

ing the effectiveness of the ich_
of_Learning Impromptu Speech
I Peer Activity at SIu[4 N 5 yogta_
&scribing how the techniqi of
tg Impromptu Speech through feer

l1t could enhance speaking capa_
omong the students of SMA N 5

fb 4pe of research is an action re_
fr- The writer started to implement a

ue "Learning Impromptu Speech
Peer Activity" in the first-cycle.

the result of the first cycle

which gave a positive sign, she continued
to do the implementation in cycle two and
three. The analyzing data was based on
qualitative and quantitative data. Both
types of data were used to determine the
effectiveness of the professional deve_
lopment experiences.

Some valuable findings have shown
tlat there was a significait irpror"*"rt
in their speaking capabilities, whfch wet e
measured by 5 aspects: pronunciation
gramma4 vocabularv. ar]nront ^-; ;"'.'

?? m"y .", rJ#;{;y;:: ;:r,If;in developing and organiztng fdea. Ait
students got opportunity to.ie involved
in active class participation; hence the

lnSlish speaking class lived up. This
leayning technique could guide i*a"ri
to become bettet; anttonomous, and con_
fident learners. The studenr, *"r"- in_
couraged to depend more on themselves
instead of the teacher To top all, ,,Learn_

i1S Imnromntu Speech thriugh peer A,c_tivig" is an effective technique to solve
the problems of big classes-ot SMAN;
Yogtakarta and to enhance the students,
competence of speaking.

impromptu speech, speaking
competence, to enhance,
learning

llerawati is an English Tbacher of SMA Negeri 5 yogyakarta
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Introduction

Most of English teachers of SMA N 5

Yogyakarta where the writer works have

encountcred many difficulties in learning-

teaching activity, especially rvhen they fo-

cus on speaking skill, due to the big classes

they should handle. Too many learners in

one class rnake it hard for teachers to con-

trol the class. The atmosphere of the class

becomes very uncomfortable, noisy and not

serious. In this situation, it's very difficult to

organize a learning-teaching activity espe-

cii'lty if *e want to focus on speaking skill'

The noisy situation makes learners tend to

speak Indonesian or local language rather

than English. The lirnited time is not enough

to give the chance to all learners to practice

fngfisn orally. The Javanese culture that

attiches on the daily life of influences the

way of the learners in speaking' They tend

to t" sty and doubtful to practice English

as a result the speaking marks of the stu-

dents are still below the target' They can-

not express their idea well in English'

To create a good atmosPhere which

enables all the learners to practice English

teachers should find some good techniques

of teaching. The good techniques will en-

able teachers to create a well-managed and

active class. Awell managed-class is a class

where discipline problems are few; and an

active class is a class where all students are

actively engaged in leaming tasks and ac-

tivities.Awell-managed and active class will

contribute to a high motivation and expec-

tation for success.

To solve the problem above the writer

proposes a technique "Impromptu Speech

at SMA N 5 Yogyakarta through peer ac-

tiviry. Peer activity enables teachers to in-

volve the learners irr an active class' The

learners can be highly motivated and they

can impro'r,'e their speaking capabiliry

Based ou the background above' the

writer thinks it is very important to rnake a

study about a technique of Learning Im-

promptu Speech through Peer Activity to

nrra 
jtt" proof that the technique is very ef-

fective to enhance learners' speaking ca-

pability. As a result, the researcher will per-

.rrud. all English teachers at SMA N 5

Yogyakarta urd oth"t schools to adopt this

tecinique to improve leamers' speaking skill'

The problem formulation is "Can the

technique of learning impromptu tp"::l'
enhance learners' public speaking capabil-

ity in SMAN 5 Yogyakarta?"

The objective of this study is to know

whether the technique of Learning Im-

promptu Speech through PeerActivity could

Lrnur"" speaking capability among the stu-

dents of SMAN 5 YogYakarta'

The study can serve as an introduction

to teaching technique of English speaking

andwill give positive contibution to provide

.o-" r"* insignt forEnglish teachers' It is

also a beneficial means to make English tea:

chers in SMAN 5Yogyakarta more awa&

to ernpower the potential peer in teachingi

learning process. It is expected to give sq

lution to enhance the speaking competenu

among the learners. Iir a broader scope i
fro*Jt". ttte quality of teaching techniquq

used by all English the teachers to acceler

ate thenational English education develo!

ment. It is expected that the technique coul

improve students' competence of organil

ing id"u, exploring a topic, developing crid

"ai 
tt inkn!. This techniQue would also !

able to enhance lealnets' selfconfidenc{
l

s0
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r.* r Nunan (2003 :4g),speak_
aural/oral skill. It consists

systematic verbal utterances
meaning. Many students equate
to spgak a language as knowing

Ee and therefore view learning the
as learning how to speak the lan_

F-"r Nunan (1991:52) wrote, ..suc_

re"sured in terms of the ability tora conversation in the (target) lan_
ITherefore, if students do not 1earntf$ * do not get any opportunity
rirthe language classroom they may

&-motivated and lose interest in
On the other hand, if the right ac_

re taxght in the right way, speaking
czn be a lot of fun, raising g"rr"J

notivation and making the English
p classroom a fun and dynamic place

L this research the writer will focus ontlg learning and teaching becausetig is a fundamental to human com_
If we think of all the different

we have in one day and com_
with how much written communi_

and teaching is truly to enable the
rs to communicate in English, then
mg skills should be taught and prac_
in the language classroom.

[,{my language learners regard speak_
hlityas the measure ofhowing a tan_

These Iearners define fluency as the
to converse with others, much more

r 
1e 

do in one day. In our daily lives
dus speak more than we write, yet
Fnglish teachers still spend the ma_
ofclass time on reading and writinguir almost ignoring speaking and lisl

ig skills. If rhe goal of our iurguug"

than the ability to rrad, write, or to compre_
hend oral language. They regard ,p"ukirg
as the most important skill they can Lquire,
and they assess their progress in tenns of
their accomplishments in spoken communi_
cation.

When we refer to a learner,s speaking
cornpetence, our fundamental concern is
with hisher ability to communicate infor_
mally on everyday subjects with sufficient
fluency to make the listener understand.
Therefore in the speaking test usually there
ye at least five prominent components to
beanalyzed:
a. Pronunciation(Individualsounds,Stress

and Intonation, pausing and phrasing,
Reductions)

b. Grammar (Verbs, Noun phrases, Sen_
tence Structure, Individual Grammar
Problems, Functional phrases)

c. Vocabulary (Word Choice, Idioms and

_ Phrases,Appropriateness)
d. Content (Substance and Details, Topic

Elaboration, Organization)
e. Fluency (Speed and Natural Flow,

Elimination of Tianslation, O*rrio .i
FillerWords)

^ ^ _Ih. word .impromptu, 
according to

AS.Hornby in "OxfordAdvanced Learn"er,s
Dictionary ofCurrent English,, means with_
outpreparation. So, impromptu speaking is
a short speech without any preparation-o.
the speaker has very limited time to mute
preparation. Due to very short time ofprepa_
ration, it is called impromptu speech or
speech without preparation.

- Peeractivityisnodoubtfullymotivating
for students to be active and responsible. II
,J v1V emnoweringand confiderrce building
for leamers. peer activity enables teacherf



a.

b.
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to involve all leamers in active leaming (http:/

/wiki : laptop.org/go/peer_teaching_website :

p.3).

There are a number of quite quick and

simple ways to do this:

Parhrering strong and weak learners to-
gether.

Getting stronger learners to organize the

group activity.
c. Getting stronger learners to peer cor-

rect weaker learners.

One thing teacher has to be careful with
is that the teacher should keep the stronger

learners not to be overly dominant and not
to undermine the confidence of weaker
learners. Look for the strengths in all of
leamers to give each one of them the op-

portunity to share what they know.

No doubt, good teachers have always

known that learning is enhanced when stu-

dents get involved-to discover, manipulate,

or personalize information. To be sure,

teacher-centered instruction, such as lecture,

has the advantage of communicating infor-
mation in a complete, orderly form. How-
ever, student-centerednnethods, such as dis-

cussion, are considered more effective in
developing higher-order intellectual skills,
such as synthesis and problem-solving
(Bloom 1953,167 -69). Peer activity is a form
of technique used in student-centered me-

thods.

In the peer activity the learners judge

the language skills of other leamers. More-
over it has range potential advantages to the

learners. They can be integrated into teach-

ing and learning. It encourages greater

leamer autonomy. It increases learner mo-
tivation.

Method of Research

This research tookplace at SMAh-qEfr
5 Yogyakarta, Jalan Nyi Pembayun 39, X&
tagede, Yogyakarla. It was located at $pii
Pembayun Street number 39, Kotagedc;
Yogyakarta. The total number ofthe class
is 2l;7 classes for grade X, 7 classes fu
grade XI, and 7 classes for grade )il. Th!
teaching-learning process is conducted frm
7:15 a.mto 13.45 p.m. The total hours fu
English are four hours per week. The ler
son last for 45 minutes for each hour- Therc
were 5 English teachers in SMA Negeri 5
Yogyakarta graduating from different rnil'
versity.

The research and the data gatheriry
were done in July - September 2009. Do
analysis stage ended at the end of Octobcr

2009.

The subject of this study is the 126 gnd-
ers of SMA Negeri 5 Yogyakarta the aca-

demic year 2009 120 I 0 consisted of Sciere
Program with 156 students which are di-
vided in 4 classes and Social Program wi
96 students which are divided into 3 classes.

To make the research effective, the wri
took one class as the sample ofthe researcL

It was XII IPA 3 which consisted of 40

dents. This classroom action
devided into three cycles.

1. The First cycle

L. Planning Stage

In the Planning Stage of her action

search, researcher accomplised four
She prepared the questions to be

selected the skill to be assessed, designed

scenario, selected and designed an

task. The steps could be presented as fol
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CYCLE 1

CYCLE 3

Figure l.
Scenario ofAction Research in Three Cycles

*Explanation abor:i the
techniquea*d seena*o

rGivingtas\
r$tude*t*.'-pe$orma:rre

rExptanation absut the
tlxhnique and se€imrio

rGiviagtask
rsttrdents: performance
.Evlhjation

rExpla*atioo ebout iha
teehlriquBand siaxrario

"6ivin€tqslr
*strdeftt3: p*rforfi drice
sfvaluatlofl
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The Scenario of Implementation oftheAc-
tion:

a. The teacher made an action scenario
which focussed on "impromptu
speech".

b. The teacher let the learners find the
comfortable place to have impromptu
speech practice through peer activity.

c. The teacher decided one ofthe learn-

ers to be the leader. The decision of
appointing the leader was based on the
result of pre-action research test be-
low.

4) Recording
5) Evaluating

sion

During the
Stage teacher

be involved in trc
Teacher motivated
rule.

c. Observation and

The teacher observed
process ofleami
peer activity. The observatic

Figure 2.

The Scenario of Implementation of theAction

V.

b.

Stage included recording results

dent solutions to the problem and

to the experience, along with the

own thought and reactions to the

The data they collected and analyzed

teacher identiSr areas ofstrength and

ness in both the technique she taught

her own sfudents' understanding of
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Preparing instrument of observation

Implementation/Acting Stage

1) Giving explanation about the sce-
nario

2) Giving explanation about the ma-
terial

3) Givingtasktotheleamerstomake
a discussion about the topics of
speech

lem solving. Making informed
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rFqr1lll]rii€ and her Sfudents,
,:milm:rr fi"lrpose for conduct_

mlneeTL

SIIEE

ery fu reflection Stage, con_
t and the original assess-

rrr:sod based upon the data
Tillmtr,irscussed with the stu_
Mnru norrid do differently, how
mmge lheir process of learn-

rel* r#ql( thel'could investigate.
on how she could make

mmfliurrmmet "i*isions about sfudents,
of the technique she taught.

dmu $hmES her experiences with
x qith other teacher and the

ffi mrd cycle

flluurmt a6 che result of observation and
fue acrion in the second cycle was

m mnCding several steps as follows:
ffiE
ll[lll The teacher let the learners find

fue comfortable place to have im-
Ir,omptu speech practice through
lrasr activity.

3 Each group decided one of the
learners to be the leader.

fi Each group decided one of the
iearners to be a time keeper.

t&, The leader of the group kept the
aopic cards.

@Iementation

" Each group made the
qpeech practice.

:' The first learner took one card of
ropic, and then he/she makes a

preparation for 5 minutes.
3) The first learner makes speech in

front of the group for 5 minutes.
4) The time keeper did his/trer duty

to record the time and report it af_
ter it's over.

5) After the first learners did the
speech, the leader led the group to
give oral adjudicationabout the first
learner's performance.

6) The next turns did the same steps.
c. Observation

l) The teacher observed the activity
and gave motivation.

2) The teacher supervised the pro_
cess of the practice and let the
learners kept the rule.

3) The teacher made a record about
the process ofthe practice.

d. Reflection

1) The teacher made a reflection on
what the difficulties and the weak-
nesses of the action in the first
cycle.

2) The leader ofeach group reported
to the class about the running of
the practice in its group _ the suc_
cess and the difficulties.

3. The third cycle

The steps done in this cycle were the
same as the first and the second cycle, how_
ever, in this cycle the teacher made an evalu_
ation to know the progress of the leamers
in making speech.

Reflection in this step would evaluate
whether the program is good, easy, practi_
cal, giving a lot ofprogress and encourag_
ing. The problems and weaknesses have to

J5
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be found to make the betterment of the tech-

nique.

The methodology used in this inquiry

included the collection of both qualitative and

quantitative data,analyzed on two level. The

first level involved collecting and analysing

teacher data as teacher participated in the

research and classroorn implementation-

The second level involved teacher in col-

lecting, analyzing andreporting her own stu-

dents' data. Qualitative data on both levels

included classroom observational data with

anecdotal notes, analyzed and reported by

the teachers, and student self-reports as they

reflected on their experiences with the pro-

cess. Quantitative data came from teacher

surveys and content knowledge assessment

and student performance on assessment

tasks. Both types of data were use to de-

termine the effectiveness ofthe professional

development experiences. Research instru-

ments were as follows:
1. Material supplement

2. Peer activity worksheet

3. Daily agenda

4. The list of learners' mark

5. Test Sheet

6. Topic Cards

The data would be analyzed according

to theprogress in each cycle. The researcher

would go through the data she had collected.

The activity and the progress of learners

were analyzed thoroughly.
Reflection was taken after each cycle

was done by jotting down what she was

seeing, what problems are emerging, what

she was learning. She was keeping notes

on those new ideas which were unantici-

pated as valuable findings.

The success

sured through the

cycle. The i
speaking couldbej
of their practice in
speech. The success

there is significant
a. Pronunciation0ndfui

and Intonation" Pausi

Reductions)

b. Grammar (Verbs,

tence Structure,

Problems, Functional

c. Vocabulary (Word

Phrases, Appropriatenesr|

d.

e.

Content (Substance and

Elaboration, Organizarim)
Fluency (Speed and

Elimination of Translatiom,

FillerWords).
To measure the success it fo

that the action is successful if *
the action the average marks of
speaking at least equal with or

the passing grade ofEnglish Speaki

dard Competence of Grade Xtr
5 Yogyakarta that is 75 (seventY)-

Result and Discussion

The implementation of Learniry
promptu Speech through PeerActivi
done in class XII IPA 3. The techniqr
significant contribution to enhance

speaking capability in class XII IPA3,

N 5 Yogyakarta. The data analysis and

ing gave the proofs that students could

hance their competence of speaking

b.*

56

implementing the technique. The



Iha n€{&of{l{rrtimiE

tut "COPE ", No. 0 I llhhun XIV/Mei 20 I 0

in using the language and

be valuable learning experience
them to speak. The data

fo te result of the questionnaires

iHents'scores in speaking. To
result, the data above could

mtre following table:

English is interesting. From the anecdotal
notes made by the teacher it was found that
most of them were not sure and they didn't
dare to say that they English was interest-
ing because they still felt that their English
was not good. They still found that English
was very difficult. In this cycle they also

..*, 1t3!!!'ryt.:3{5T-. -._*,:*--
Figure 3

The Result of Questionnaire

figne L and2 present the data of
' responds towards the imple-

of the technique "fsaming kn-
Speech through Peer Activity to

@king Competence". The ques-

were given three times in three
After students underwent the appli-
of Learning Impromptu Speech

Peer Activity, they were given
ires to find out the description on

response the technique. The ques-

consisted of 10 items, whichwere
to get the students' responds.

tbe table we can find that the results
first statement "English is an inter-

srbject", we can conclude that a big
dsardents felt like English but some

didn't understand well the benefit of peer
activity but most of them enjoyed learning
wittr their fiends. Most ofthem felt that they
couldn't speak well.

In the second cycle we can observe
that there was a meaning progress in most
of items. They weren't doubt to tell that
English was interesting subject. They be-
came more confident to speak English. They
became understand the benefit of peer ac-

tivity as stated in item 5,6, and'l . They were
encouraged to try to speak English with peer.

In the third cycle the researcher ob-
served that there was a significant progress
in the speaking competence of students.
Item2 "I can express my ideas well in speak-
ing" shows 73.17 % of students ofXII IPA
3 agreed. From item 5, 6,7 and 9 the re-were still not sure whether or not

57
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searcher could take conclusion that peer

activity was a good technique. They enjoyed

working and leaming with f iends. Peerac-

tivity could motivate them to speak English.

However the researcher couldn't say

that the technique proposed was an abso-

lutely successful one since she still found

the result of item l0 was not very satisfu-

ing. In spite of the unsatisffing result, the

most important thing she found was that

there was a progress from cycle l, cycle 2

and cycle 3. Although it was not a bright
result the researcher kept proposing this b.

technique as a good technique. To make the

better result there should be betterment on

the implementation. The frequency ofprac-
tice would be the key of the success; there-

fore in the future implementation teacher

should plan the enough frequency ofprac-
tice using the technique.

1. Cycle I (Juty 2009)

Before doing cycle I teacher did some

preparation. The preparation or planning in-
cludedthe following:

Preparing Media needed : card, color-

ful pens, note books

Explaining the goal and target of the

progftm
Make job division for each group: one

leader, one time keeper and members.

Record the program when it is being

carried out
1) Make an observation

2) Doevaluationprogram

The scenario of the implementation of
cycle i:
a. The leadcr of each group opened the

program and told the rule they should

obey. There rvere lbur leaders who
were chosen by the teacher based ur
the result of the pre-test. They per-
fonned thcir task very rvell. Being thc
leaders made them highly motivated-

They felt that they were appreciate&

As a result they became really

sible with their task - to organize th
group, to motivate the members and

report the running of the implementa-

tion to the teacher at the end of
cycle.
The rules ofthe practice are as fo1

1) Before the practice started,
group decided the topics of
speech

2) The topics consisted of fifteen

ics for each group

The topics were written on

When the topics were ready

leader started the practice by
ing the first speaker, and then

lowed by the next turn.

5) Each speaker was given 5 mi

for preparation.

6) Each speaker had 5 minutes

deliver his/her speech

7) Thetimekeeperperformed
task to give command and to

the spending time when it is

8) When the one was starting hi

speech, the second turn took

topic card and made prepara

for 5 minutes.

9) The students took turn one by

c. Then all students in a group had

practice. The favorite topics among

groups were as follows:

1) Swimrning is a good exercise.

2) Cycling is a good exercise.

i

I

i 3)
4)

a.

b.

c.

d.

58
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n,1 ::.',rbike is practical veliicle.
ri !-::ling is a good hobby.

:*:iish is an imPoftant language.
* a:lik costume for students.
- ll; advantages ofinternet.
tl -:i:rnet for sfudents.
*' "i:ldphone for studcnts.

I \fursic for us.

lllril 
*Trr ::acher was making an observa-
'u:rit'tf --i hen the practice was going on to

g*r 'ie facts to make reflection.
,,,n 4 *"-l:;don

t--:- the first irnplementation of the

lm::dque was done, the teacher as the

-ss,:archer made a reflection. The

w"ucher let the leader of each group
.ri:,'Yt the running of the practice and

ur"i the problem faced by the group.

f -\:n the teacher told the students about

T,.r observation that some students

icn't apply the technique well. Some

;iEhem weren't serious and were still
:,:t self confident.

-:: the reflection both teacher and stu-

:ents make reflections. The leaders of
::. groups reported orally the running

I the implementation. Based on these

::ports and observation the teacher

:rade record and reflection.

The speaking assessments were taken

uni i:e end of the implementation stage in
m,q,' cycle. From the result of the speak-

mrr 3-isessfiIent the researcher discovered

mrr re result of the first cycle was not good.

-Trr:3 $,ere only 6 students or l5%o of class

riir::e good marts. The good marks were

"ul';ed based on the minimal completeness

::--:ia or passing grade of speaking com-

:r,,,s'-ce that was decided by school. English

TeacherForum of SMAN 5 Yogyakartahad

decided the figure 75 as the minimal com-

pleteness criteria orpassing grade for speak-

ing competence.

Most of the students still had

unsatifactory results on pronunciation and

grammar. Many of students seemed to be

doubt and ashamed expressing idea in En-

glish, however, the leaders motivated thern

kindly. At the rniddle of the process, having

few audience, the students were getting

improved and well motivated. At the end of
the period, all ofthe students got chances to

make performance. The students who got

the good mark in the first cycle were ap-

pointed to be the leaders in the next cycle.

Based on the result, the teacher found

the weakness of students were mostly on

pronunciation, grammar and vocabulary. The

teacher then gave feed-back to the stu-

dents. Remedial and enrichment was made

especially on pronunciationby giving exer-

cise on listening. Various listening materials

taken from internet were presented to give

the students chances to understand the right

pronunciation from the native speakers. In

this cycle the teacher didn't make any stress

on grammar. If the teacher stressed on

grammar during speaking lesson, it was

worried that the students would be more

doubtful to express theiridea inEnglish since

they were thingking of the grammatical rule.

Grammar would be solved in other occassion

when the focus was writing. Vocabulary

eruichment should also be built.

2. Cycle 2 (August 2009)

Based on the result of the reflection of
cycle 1, the researcher conducted the imple-

mentation of the technique in cycle 2. The
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steps taken in the second cycle were simi-

lar with those in the first step' The teacher

gave more explicit examples and concrete

examples.
Based on the result of observation

and reflection, the action in the second cycle

was taken by modifying several steps as fol-

lows:

a. Planning
1) The teacher let the learners find

the comfortable Place to have Im-

PromPtu sPeech Practice through

Peer activitY.

2) GrouPing

Regarding the result of reflection

in cYcle 1, the second grouPing was

done. The teacher made the grouP

bY mixing the gender, the level of
students' comPetence and the ac-

tivrry
3) Each group decided one ofthe learn-

ers to be the leader'

4) Each grouP decided one of the

learners to be a time keePer'

5) The leader ofthe grouP kePt the

toPic cards.

b. ImPlementation

1) Each grouP was making the im-

promptu speech practice'

2) The first learner took one card of
toPic, then he/she made a Prepa-

ration for 5 minutes'

3) The first learner made sPeech in

front of the grouP for 5 minutes'

The time keePer did his/her dutY

to record the tirne and rePort it

after it's over.

After the first learners did the

speech, the leader led the grouP to

givc oral adjudication about the frst

learner's Perfonnance-
The next turns did the same stePs'

Observation
1) The teacher observed the activity

and gave motivation.

The teacher suPervised the Pro-

cess of the Practice and let the

learners kept the rule. In this cycle

the teacher found that almost all

studentsknew the rule. TheYmade

practice more seriouslY and were

more self confident.

The teacher made a record about

the process ofthe Practice' TheY

were more disciPline. TheY could

manage the time better.

d. Reflection
l) Theleaderofeach group reportto

the class about the running of
practice in its grouP - the

andthe diffrculties-

4)

s)

6)

c.

2)

3)

2) The teacher made an oral adjr

cation and told that she found

good progress ofthe action in

second cycle. Most of the

were more enthusiastic and

confident.

Here is the note of the rePort

each group :
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\rrne trf hnplementation of Cycle 2

hu shis cycle there was a significant
of the students'.performance.

hokedmore confident and motivated
The result of pronunciation in-

from 13.07 to 14.32 ( %); Gram-
nmreased from 11.32 to 12.23 (%);

increased from 13.45 to 14.90;
increased from 15.75 to 17.65; Flu-

-tqnched 16.62. Among these five as-
Content reached the best result or 1.8

ing since the students were able
ize their idea better than in cycle l.
at the score ofthe students, there

l[ smdents (15%) who got :75 and
rmrm number achieved passing grade or

'i\ere 
rvas an excellent progress rnade

ent. The matterwas meaningful and under-
standable. Of course, the progress was not
an a bombastic achievement. However, the
researcher could find that the technique was
good and could motivate the students to be
more selfconfident to speak English in front
of audience. The result ofpronunciation in-
creased from14.32to 15.77 ; Grammar in-
creased from 12.22 to 13.62; Vocabulary
increased from 14.90 to 16.55; Content in-
creased from 17.65 to 19.32; Fluency rose
from 16.62 to 8.00. Among these five as-
pects, Content reached the highest increas-
ing since the students were able to organize
their idea better than in cycle l. Looking at
the score of the students, there were 40 stu-
dents who achieved passing grade or:75.

The following table shows the avcrage
result of Cycle 1,2 and 3.

Note
The running of the implerne,tation was beitertan that ir.r tt e rost c*t*
students understood more about the rule and the step s they had to ao. rley
w'ere not too shy and it seemed thcy werc more motivated. They try to express
their idea English but rhy admitted thar their vocabulary *u, .,r"ry itill poor.
The-leader this group was very good and could manage the activity *"ir. Th"i,
perfonnance was quitc good. They still admitted thatiheir pronunciation was
still ve

The leader was an active and cooperative gm
girls, they were talkative but thcy kept the rule. They were motivated to
discuss and rnake performance using English. They tied hard to develop the

rnto sentences. They found that that the activity was interestin
The leader reported that the activity i

know the rule. only tu,o students were \ .as under -time. They were more self
confident. They tried hard to make good performance. The content of their
speech was better. They made good opening, presented the content well and
closed it interesti
They felt more confident. They a""iO
easy, interesting and up {o-date topics. They kept the rule-so there was still
much time after all students did perfonnance. The leader decided to make the
second round.

ry-clc. The students spoke more flu-
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Cycle L Cycle 2
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&e result above, the students
grup work to make a presen-

asignments consisted of writ-
ing skill. In was expected that

assignment the students would
competence on both speaking

increase in speaking scores which indi-
cates the increase in speaking compe-
tence. The limited time given demands
students think quickly and creatively.
The technique has proven to enable the
students reach the passing grade as it
was shown on the final result which met
the criteria of success. The average fi-
nal result ofthis implementation is 75.96
or 0.96 above the target.

2. The technique of learning impromptu
speech could be done well through peer
activity. It increases students selfcon-
fident in speaking. Peer activity enables
teachers to involve all leamers in ac-
tive learning. It encourages greater
learner autonomy. It increases learner
motivation. The learners could improve
their competence of organizing idea,
exploring a topic, and developing criti-
calthinking.
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